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INTRODUCTION

The audience for this evaluation report are those members of the
Urcgon Board of Education who have provided supervision and counsel re-
garding this E.S.E.A. Title III project, and those administrators and
teachers in Salem and elsewhere who may be interested in implementing a
program similar to the Judson Junior High World of Work program in other
schools. The purpose of this evaluation report is to describe the World
of Work project as it has occurred at Judson Junior High School with
sufficient detail and clarity that it might be transmitted in whole or
in part to similar educational contexts where there is a desire to reach
analogous goals.

A secondary purpose of the study 1s to describe the educational im-
pact of the World nf Work project. Attaining these purposes is both
enabled and constrained by the availablity of those data that reflect

upon the intents, processes and outcomes of the program at Judson.

Sources of Data

Sources of data for this study have consisted of: (1) evaluation
reports from the previous two years of the project; (2) the project pro-
posal «nd related documents; (3) reports developed by various members of
the project staff; (4) documents related to instructional components of
the project and instruments employed by the staff in collection informa-
tion about the project and its participants; (5) a recorded interview
conducted with the project director, Thomas Hornig; (6) recorded inter-
views conducted with students now enrolled in South Salem High School who
had previously participated in the World of Work project; (7) telephone

interviews conducted with either students who are not currently enrolled




in school or with members of their families; (8) questionnaires adminis-

tered to members of the Judson Junior High Schoel faculty.




DESCRIPTION

Context in Which the WOW Project Was Inaugurated

It was intended that the World of Work project inaugurated at
Judson Junior High School would serve as a model for the development of
programs in career education for other junior high schools throughout
Oregon. Since programs that are successful in one context may not func-
tion appropriately in another, it is of some importanrce to recognize the
context in which this pilot project was irntroduced. In addition to
scrutinizing the descriptive summary of the important dimensions of the
Judson World of Work project, those considering jmplementing the program
in whole or in part into their own system should examine the similarities
and differences between their school and community and that in which
this project was introduced.

Judson Junior High School i8s one of six junior high schools located
in Salem, the capital city of Oregon. A great many professional and
semi-professional people who are employees of the State reside within
the Salem school district. Salem is located within the Willamette Valley,
a major agricultrual area in the state of Oregon. Significant agricul-
tural crops include grasses éud seed, fruits of many kinds, a variety

of berries, and various kinds of vegetables. Harvesting and processing

these crops have required large numbers of migrant worker;, mény of
whom ultimately settle in the valley. While not all of these people
settle within the Salem school district, their influence is certainly
felt. There 15 some light manufacturing within the Salem area, although
it dces not appear to contribute significantly to the economy of Salem

at this time.




Judson Junior High School is located in the southwest quadrant of
the city. This area represents an excellent cross section of the total
population and economy of the city of Salem. It includes several fine
residential areas, some light manufacturing and food processing, some
limited agricultural areas, and sewveral state institutions. The level
of new construction has been high for several years. The school atten-
dance area extends beyond the city limits. Approximately 20%Z of the
population are from small farms. This area of the city is more affluent
than the other three quadrants and in 1964 was ranked number one in the
State in terms of per capita income. It has the lowest percentage of
low income students, 1.7%, of any junior high in Salem.

Generally Judson Junior High School may be classified as one of
the more innovative schools in the Salem district. It was coastructed
in 1958, and since that time has experienced excellent administrative
leadership. Presently the staff is organized into several teaching
teams and cooperative planning teams. Teaching teams function in the
seventh and eighth grade language arts-social studies block. Thz ninth
grade is departmentalized. Cooperative planning teams work primarily
to integrate the total curriculum of the school and are functioning in
rinth grade English and social studies and the entire math, science,
and industrial arts programs of the schbol.

Since its construction the school has experienced some remodeling
to accommodate changes in curriculum and staff organization. Specifically
several walls have been removed between classrooms to make large group
presentations in science and eighth grade language arts and social studies
possible. Seventh grade language arts and social studies facilities were
built originally with folding doors between three rooms and the ninth
.
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grade social studies section can also be combined by opening a folding
door. The three industrial arte facilities are interconnected but the
arrangement does mnot encourage traffic flow between them.

A rather large mobile unit containing a classroom and offices for
the career education teachers, World of Work project director and his
secretary, provide for the classroom phase of the World of Work project.
This classroom is strategically located adjaceat to the industrial arts
areas and a major entrance to the school building.

Judson Junior High School wae reported to have had an enrollment
of 1,121 students in 1969-70 when World of Work was inaugurated. Current
enrollment is 1,184. The school population in the entire district of
Salem is approximately 22,500 students. The staff at Judson now is com-
prised of 1 principal, an assistant principal, 56 certified teachers
(this varies and not all are full-time), a community school coordinator,
1 volunteer aide, 7 maintenance personnel, 5 cafeteria workers, 4 coun-
selors, and 11 other persons who work as clerks, typists, secretaries,

and library aides.

Planning for a WOW Program

The origianl concept for a career education program at Judson Junior
High School emerged from a two-week social studies unit related to vocational
counseling developed by the counselors of the school. Under an initial
planning grant from the Title III Regional Education Service Center,
awarded in July, 1967, the concept upon which the original unit was based
was expanded and revised to provide the rationale and program description
for the World of Work project. In January, 1969, the Title III project

operational grant was awarded to implement the World of Work project at
-5-
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Judson Junior High School. During the period from January, until the
opening of school, 2969, the industrial arts program underwent major
revisions in an attempt to place greater emphasis upon establishing cur-
ricula that would contribute materially to occupational exploration by
junior high students. Additional materials were purchased, facilities
remodeled, the role of the counseling staff in relation to the project
was clarified, an advisory board formed, and students selected for the
first year of project operation. (See Attachment 1 for information of
hcw WOW was first presented to the Judson students. It was this unit
from which the WOW project was conceptualized.)

Mr. Hornig, the WOW project director, pointad out the necessity
of helping the public develop a concept of career education that is less
limited to the concept of vocational choice than it has been seen in the
past. He suggested that the fact that many persons change careers several
tines in their lifetimes, and the fact that almost every career involves
4 willingness and an aptitude to receive further training, are realities

that must be coped with in a modern career education program.

Identifying Resources

It was essential, in planning a project such as the World of Work,
to identily existing instructional resources such as materials, work
stations and places for field trips. The director of WCOW indicated
that there were two primary sources for such materials. One was through
his own efforts and those of his secretary as they went over sources of
materials which had been made availabe to him or which were located by
examining brochures and catalogues and by searches in ERIC and other

projects,




The second source of material came from teachers. Hornig indicated
that a basic assumption of the project was that teachers, as professional
people, knew more about career information related to the areas in which
they were teaching than an individual from the outside would be likely
to know. They were seen as being willing to do more in the area of
career education of the area in which they were teaching if they had
the time and materials to implement such an effort. Getting them in-
volved in identifying materials was also a means of obtaining their
support for the program.

Teachers were invited to identify materials they would like to have
or which they thought would be useful in the classroom. These were ob-
tained from existing libraries or from publishers and developers of
materials and were examined for possible addition to the resources
available to the World of Work project. While not all resources could
be identified during the planning stage, some knowledge of those avail-
able was necessary in order to provide alternatives within the program.
Some special materiai relating to career education was purchased, e.g.,
SRA Occupational Exploration Tests, reference materials and films. Cri-
teria for selecting materials and equipment consisted of: 1) currency
and availability; 2) quality of workmanship; 3) appropriateness to stu-

dent needs, interests and ability levels; and 4) acceptability by students.

Faculty Selection and Training

The nature of the Judson Junior High School World of Work project
indicates that, since all teachers were expected to implement some kind
of career related activities to their regular instruction, no selection

of teachers was possible. Some degree of training was seen as necessary.
_7..
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At Judson, evening dinner meetings were held. At these meetings a spe-
cialist from either the district staff or the Oregon Board, or some other
person considered an expert in his field was invited to come, and, after
dionner, spend some time discussing the possibilities of improving the
career education opportunities through particular courses.

Hornig pointed out that any successful classroom teacher who has
an interest in the relevance of his subject matter for the world in
which boys and girls will live can perceive the career implications of
his subject and deal adequately with the career education.focus in the
classroom. Implementation of such a program requires a different com-
mittment on the part of teachers since the community becomes a part of
the classroom. Teachers who have not gone ocut into the community to
investigate possible opportunities for student learning, who have not
attempted to meet the public (as iepresented by businessmen and busi-
ness personnel, manufacturers and other employees), frequently have
difficulty in participating in such a program and may be resentful of
being pushed into circumstances where they are uncomfortable.

Hornig thinks that there is not a great deal of information deve-
luped on the most desirable kind of in-service training. Many teachers
are involved in training programs during the summer at various colleges
and universities, and colleges and universities did not appear to offer
training in the related area. The faculty at Judsor ‘re provided in-
service training in the development of instructional packages. Some of
them did visit programs at other schools. Time was provided to depart-
mental teachers to work on curriculum and to develop instructional

materials.




The persons elected to instruct in the Social Studies—Career Educa-
tion class are also responsible for making contact with ¢he ccmmunity
learning stations and arranging many field trips with the students.
These people must obviously have a background and knowledge of the
World of Work project, the materials related to career education, and
be able to deal with adults in the community as well as students in
the classroom.

In the beginning, the project staff consisted of a project direc-
tor, one secretary, two career education teachers and two van drivers.
An industrial arts teacher was added to the staff the second year. A
half-time clerical aide for Homemaking was added to the project the
third year. The industrial arts teacher was removed from the project

and became a member of the regular Judson faculty.

Organizing Community Learning Stations

Community learning stations were initially identified through
contacts made with the employer by students in ar eighth grade socilal
studies c1355; (A survey of the Judson area was conducted to determine
what kinds of businesses and employee work stations actually existed
in the area, the number of persons who worked in these places, and the
perscn who was in charge of the business.) One of the eighth grade
language arts team teacher interns worked with the students to develop
a form to guide them in their interviews with personnel at possible
community work station sites. The students were put through a training
period to learn how to approach the azea employers and how to ottain

the informaiion they needed.




Once the survey had been completed, the project director communi-
cated with these employers, explained the program to them as it was
envisioned at that time, and invited them to participate. An agreement
was developed in writing as to what the different responsibilities would
be for the employer, the students, the school and the parents. First
contact was made during th;‘planning stages of the project to see if
this community learning station was a possible location for placing
students. As soon as 15 or 20 possible stations had been identifiud,
further interviews were terminated until the faculty had been employed
that were to work with the career education class., These teachers would
be the ones who would be working with the employars throughout the
school year.

Constant communication was maintained with the community learning
stations. Employers had direct access to the project via telephone,
where they could talk with either the project director or the project
teacher, or at least with the project secretary if neither of the
other two were available. The employer was also informed that he could
comrunicate with the principal of the school or with any of the counse-
lors at any time. The employers were discouraged from contacting parents
of students since the school was considered to be: the intermediary. Stu-
dents were discouraged from making contact with employers in matters in
which it was perceived that the school should be responsible. That is,
the scheol was strictly the link between students, parents and employers.
The one exception when students or their parents were expected to con-
tact an employer was on those days when the student was absent from

school. There was an agreement that students or their parents would
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call the employer and inform him that the student would not be in school
that day nor able to attend his commnity learning station.

Students were at the community learning stations for about one and
oune-half hours a day. Depending upon the career to be studied, the num-
ber of weeks spent at one learning station varied from a minimum of 3
weeks to a maximum of 6 weeks. This assured a student of a minimum of
3 different work experiences during the 18 weeks of community explora-
tory work experience.

During the first several weeks or months employers new to the pro-
gram were visited at least weekly or even several times a week by the
career education teacher until it was determined that the employer felt
comfortable working with the student and the teacher was satisfied that
the work the student was doing was worthy of the student's time. There
was a report made by the employer or his representative (the person
who worked most closely with the student), at least twice during the
time the student was there. This usually came at the end of the first
or second week and then again at the end of the time the student was to
be at that particular station. The student was rated by his employer
4s a potential entry level employee. Employers were encouraged to re-
view these reports with the students su that the student understood the
reasons for the rating. The students usually brought these reports
back to the school. However, in some instances the employer preferred
to mail these to the school rather than send them with the student.

The following criteria were listed for selecting community learning
stations (student work stations):

1. They must be located in the south end of town, near the project
school.

-11-




7. ihe empluyer must be willing to participate.

3. The employer must be interested in the education of boys and
girls.

4. The employer must be interested in having youth think in terms
of careers.

5. The employer must be willing to treat the student as a member
of his regular staff.

6. The work station must be engaged in worthwhile, socially
acceptable work.

7. There must be a responsible adult available to work with the
student.
8. Organized laber must approve of students being at the work

station, if the business is organized.

9. Work hours must match up with the hours that students are
available from school.

It was necessary at Judson to have a minimum of half as many werk
stations as they had students enroclled in the program since one student
was released to go to a station in the morning and another in the after-
noon. Ohviously it was desirable to have as wide a variety of stations
as possible. As a matter of poelicy, Judson did not place more than one
student in a station at a time.

Procedurally the support of possible employers was obtained through
contacts in the community agencies previously described, and by inviting
employers who had been identified by the student poll to small dinner
meetings, inviting them to the school, and inviting them to an open house.
Phone calls were made to schedule interviews with individual employers.
At that time the program was again descyibed to them, they were asked to
consider volunteering their business as a community learning station,
and a date was established for a return call. At the second visit the

prepared statement of responsibility was discussed with the employe..

-12-
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If he agreed to participate, an agreement was signed. If this was an
organized labor shop, an appointment was made with the shop steward to
explain the program to him, and determine if his cooperation could be
ovtained.

Examples of work experience stations are: The Martin Brothers
Sign Company, The Cherry City Bowling Alley, The Swanson Auto Company,
Ringland's Kennels, Hrubetz and Company, Steelco, KBZY, Vista Donut
Shop, Texaco Station and the U.S. Weather Bureau. Students were also
assigned to restaurants, fire stations, a sanitarium, hardware stores,

day nurseries, and elementary schools.

Specific Problems in Management Planning

One step in management planning involved the identification of
particular kinds of problems. Hornig reported that, for the program
at Judson, very few special classroom facilities were neceesary. It
was necessary to maintain in the classroom, reference materiale that
could be used in class activities and that the room should be large
enough so that opportunities for small group interaction could be
provided.

One problem area was the scheduling of classes. Coordinating the
work of the people in the community and cthe people in the school required
adjustments in school scheduling that were particularly difficult. Eighty
students were enrolled in WOW each year. During the first semester, 40
were enrolled in regular classes and were assigned to community learning
stations. These students were then enrolled in regular classes and in
the Career Education class the second semester. For the other 40 students,

the sequence was reversed. Scheduling conflicts in lunch hour times,
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opening times and clcsing times have been difficult to resclve. 1In addi-
tion, two-thirds of the students questioned thought the Career Education
class should precede their work experience.

Particular care must be given to problems of transportation. In
most communities the distances are excessive to expect students to walk
between school and their work stations. Judson has solved this by con-
tracting two 10-12 passenger vans. This enabled them to move in any
direction from the school rather than to have to run one long route
surrounding the school.

Specific examples of problems employers had with students were:
protecting the privacy of files, customers' objections to grooming,
absenteeism without notifying the employer, disruption of the daily
schedule and the time consumring aspects of supefvision.

Anyone considering introducing such a project should obtain infor-
mation from the labor department as to how gtatutes in their state
could effect the proposed program, particularly that part where students
will be placed in stores and businesses for part of their learning

experience.

Planning for a WOW Program

It sometimes appears to the educational innovator, or the person
introducing an innovation, that almost every activity needs to be done
before or concurrent with every other activity. It appears that all
plans need tc be formulated at once, that almost eVef&thing has to be
planned before anything can be planned.

Judson Junior High School received an E.S.E.A. Title III Planning

Grant to develop a proposal for an operational grant. It appears that

-14-




WOW planning proceded something as follows:

necd.

Needs. The first step in planning was to develop a statement of

These were described in the proposal as:

The need of junior high school students for guidance and
broad occupational exploratory experiences;

The need of junior high school teachers for occupational
information relative to the instructional program in
which they are involved and encouragement and support
in making the WOW one of the instructional foci; and

The need throughout Oregon for a model World of Work
educational program designed for the junior high age
student.

Objectives. From these needs, three different statements of objec-

tives were developed but the chronological order of development is not

clear.

a.

b.

Combined they indicate the objectives were:
Children will learn about careers.

Junior high age children will learn about their strengths
and weaknesses so as to make wise decisions about a choice
of career.

Teachers will be provided opportunities to acquire occupa-
tional information.

Junior high students will explore new areas of interest in
regular classroom instruction.

School districts will have the opportunity to send repre-
sentatives to the project school to observe the model
program in operation.

Junior high school age children will have planned, explora-
tory experiences relating to the world of work.

The resources of the school and community will be welded to-
gether in order to provide the broad range of occupational
experiences needed by girls and boys.

Girls and boys who have special needs will have experience
which would be relevant to them.

Diffusion of project activities throughout the Salem secon-
dary schools will be attempted.

-15-



je Teachers will be provided opportunities to acquire informa-
tion and experience in using modern audio visual teaching
systems.

Programs. The third step in planning involved developing tentative
descriptions of the types of programs that would enable those objectives
to be accomplished. The relationships between programs for students and
outcomes affecting them appeared to be rather cyclic. That is, all stu-
dents were to have their interests in careers stimulated through activi-
ties to be conducted in all the classrooms of the school and through spe-
cial activities developed as part of this particular program. This stim-
ulated interest in careers was also to serve as a motivating source to
improve students' interests and committments to continuing their educa-
tion and to improving other personal and career related attributes.

Thus the emphasis upon career education was to be used as a vehicle to
interest students in the other dimensions of their education and other
classes were to be used to stimulate interest in careers. A more exten-
sive description of the "instructional program' that ultimately developed
is presented in another section of this report so designated.

Management. Obviously it was necessary to develop some management
structure for the project. The exact point of development at which a
director should be appointed is not clear. Thomas Hornig, director of
the Judsun project has taken the position that the cooperation of the
administration of Judson Junior High School was essential to introducing
the WOW program. Hornig was involved in planning from the beginning and
created much of the proposal that was submitted. He was assisted in
planning by various administrators at Judson, representatives of several
teacher training institutions, the Director of Elementary and Secondary

Education from the Orcgon Board of Education (in other states this would

Q -16-
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probubly be known as the State Department of Education), the chairman
of the Departmen s of Homemaking and Industrial Arts at Oregon State
University, other consultants from the Oregon Board of Education,
directors of other Title III programs near Salem and citizens from
“the geographic area around Judson. Once the project had been funded

a representative from the Salem Lay Citizens Career Advisory Committee
was also appointed to this Advisory Council.

When the program became operational, the Advisory Committee was
dissclved and there were no further meetings. Reports from the Project
Director were made to the Salem Lay Citizens Career Advisory Committee.
It was this committee that ultimately recommended that a WOW program
be established in each of the other five junior high schools in Salem.
the state agencies involved in planning were: State Department of Educa-
tion, Uregon State Employment Service, Department of Labor and the De-
partment of Commerce.

The remainder of whatever activities can be considered as planning
are subsumed in this report under ''Managewment." It seems obvious that
early in the planning some summary document must have been prepared that
stipulated project objectives and estimated the appruximate amount of
resources that would be needed to implement the project. It was rocog-

nized that tfunds would be required for:

1. program director

2. administrative assiétant intern (eliminated from the budget)

3. secretarial assistance

4, teacher in industrial arts (not hired initially)

5. teacher in home economics (a half-tiwe clerical aide was hired)
6. career education teacher

-17-




summer workshops for teachers

8. planning conferences

9. advisory committee meetings

10. consultants

11. visitations :¢ other programs

12. released time

13. student transportation

14, insurance and, perhaps, protective clothing.
Management

Since its inception, the Judson WOW has been managed and directed

by a single person, Thomas Hornig. Much of the following information

is paraphrased and interpreted from information he has supplied through

interviews.

Parents. Hornig is adament abcout the necessity for obtaining the

cooperation and interest of many people. The natural interest of

parents, has apparently been rather carefully nurtured.

"...There appears to be very few parents who do not
express a concern for their children's welfare, for
their future, and for their selection of a career.
They are concerned that their child select a career
which is of interest to him and for which they think
the child can become qualified..."

Eaployers. Employers are also cited by Hornig as,

"...extremely interested in having well-informed em-
ployees and welcome the opportunity to help students
get started in searching for a career in which they
are interested, in which they can be trained and for
which there is a need..."

Community Agencies. Hornig also cultivated those community agencies

whose members were seen as important in gaining public support and in

implementing the program. The following is meant to be representative
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of the type of groups whose members were solicited for various types

of support: Associated General Contractors, Pacific Northwest Personnel
Managers Association, Community Resources for Young Women, Greenthumb,
Inc., Mental Health Association, Oregon Association of Realtors, Oregon
Farm Bureau Federation, Oregon State Pharmaceutical Association, Oregon-
Washington Farmers Union, Salem Executives Association, Salem Roofing
Contractors Association, Willamette Association of Electrical Contractors,
Inc., Willamette Association of Plumbing and Heating Contractors, Inc.,
Assoclated Oregon Industries, Marion Polk County Central Labor Council,

Cannery Workers Union, Iron Workers Union, Lions Club and Kiwanis.

Instructional Program

The records would indicate that the Judson Junior High School
World of Work project has had four major instructional components:

Geuneral Curriculum. One instructional component involved those

activities that were to occur in the regular classes involving every
student enrolled at Judson, and which focused on the world of work as
it related to the discipline being taught. Teachers were encouraged to
identify career oriented materials related to the subjects they were
teaching, to cite examples of ways in which that which was being taught
was relevant to the world of work, and to maintain career oriented mat-
erials in thelr classrooms. Orientirg all classes to have connotations
related to careers, as that concept is perceived in the broadest sense,
was seen by the planners to be a positive motivating factor in encour-
aging students to take advantage of the educational cpportunities being
provided them.

Vocational Curriculum. A second component of the instructional pro-

gram at Judson involved the expansion of existing career or vocationally
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oriented programs and the addition of some new ones. In the industrial
arts area, units have been developed in electricity/electronics, graphic
arts, industrial plastics, power mechanics and building construction.

In the area of homemaking, units have been developed in horticulture,
child care, decoupage and some other mini courses. In the area of health
education, units have been developed in careers in public health and in
health occupations. In physical education, units have been developed

in careers in recreation. A list of units offered in the Department

of Home Economics, Physical Education and Industrial Arts can be found

in Attachment 2.

Career Education Course. A third major element of instruction was

the development of a special Career Education course in Social Studies.

It includes the following units:

a. ErOUp processes
b. self understanding
c. the role of the school in occupational planning

d. the role of the individual in the economic system

e. dictionary of occupational titles

f. in-depth studies

2. a life career game

h. how to look for, interview, and keep a job
This special class has been available to approximately eighty students
each year, and may represent the most extensive area of development re-
lated to the WOW prcgram at Judson. Certainly such a course is perceived
as a crucial element in career education. A copy of that curriculum, in-
¢luding lists of materials, measurement instruments, ojbectives and out-

line, various forms employed, etc. can be found in Attachment 3.
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Community Learning Stations. The fourth instructional emphasis in

career education at Judson has been upon the establishment of community
learning stations. These are located at various businesses, government
a,cncies and professional centers within the southwest quadrant of the
city of Salem. The length cof time a student spends in any one learning
station typically varies from three to six weeks. Each student will
normally spend one and one half hours per day, Monday through Thursday,
for 18 weeks at the community learning stations in his program. Trans-
portation to these stations is provided by private contracts to parents
operatiug 10-12 passenger vans. The project teacher serves as a coor-
dinating supervisor of the student's learning experience while he 1is
assigned to a community learning station. The supervising teacher makes
regular visits to the learning stations to observe students and talk
with the employers. Employers provide periodic evaluation of the stu-
dents, work with the supervising teacher in outlining a program of stu-
dent activity and provide the project with information which will be

of value in facilitating necessary and appropriate revisions in the
project structure.

Throughout all of the above programs, Judson teachers are encouraged
to utilize resource speakers from both the school and the community who
can provide career information for students in their classes. 1In addi-
tion teachers are encouraged to plan field trips to businesses and in-
dustries. Field trip planning wust be done very carefully. Not only
must the teacher be aware of objectives to be gained during the trip,
but must identify the activities to be viewsd that are moat apt to con-
tribute to obtaining those objectives. The number of businesses that
can accommodate large numbers on field trips are extremely limited.
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Therefore, many field trips must involve no more than 5 to 10 partici-
pants 4t a time. The development of a card file in which are listed the
possible sites for field trips, the kinds of activities which can be
viewed there, the times of day and year in which visits can be made,

the number of persons that can be accommodated and the person to contact
for making arracgements would be a valuable resource in any school

planning to establish a career education program.
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EVALUATION

The WOW project has now been in operation for three years. Each

vear an attempt has been made to modify the evaluation to coincide with

the informational needs of the decisicn makers. The first year evalua-

tion report was concerned with the effectiveness of project components

and the activities of participants in the project. There was sufficient

evidence to indicate many objectives were met.

Accomplishments.

1. Selected materials tc support the formal classroom component
of the program were purchased.

2, An exploratory career education course was established and
conducted effectively.

3. Numerous changes in existing courses in the project school
were effected to accommodate project activities.

4, Broad-based assimilation activities were conducted by the
project staff.

5. Project studeants were pleased to have this career explora-
tory experience.

6. There were no significant differences between students in
the career education course and other school students at
Judson Junior High School.

7. Project employers expressed their support of the project
both verbally and by accepting students at their businesses.

8. Qutside educators weie favorably impressed with the WOW project.

It was also recommended that the following activities be pursued in the

second year of operation.

Recommendations.

1.

2.

Develop more useful criteria for selecting students for parti-
cipation in the project.

Seek more active involvement of the consulting staff.



3. Provide relevant in-service training for project school staff
and project staff.

4, Implement a systematic procedure for developing and evaluating
instructional units and the entire curriculum.

5. Develop specific criteria for selecting project employers and
assigning students to those employers.

6. Restate project objectives with sufficiewt precision to
facilitate direct assessment.

During the second year of operation many of the evaluation activi-
ties focused on dissemination since one of the primary objectives of the
project was to disseminate information about the project to other inter-
ested persons. Outcomes and instructional aspects of the project were
also addressed in the second year evaluation. The aggregation of data

related to dissemination of information about the project implied extreme

success.,
Accomplishments.
1. A majority of educators questioned about the project reported

favorable impressions of this structure in the program offered
to students from Judson Junior High School.

2. The President’s National Advisory Counsel on Supplementary
Centers and Services selected the project to receive an inno-
vative project award which has cited the ability of the World
of Work project to "...bring about new relationships between
schoonl and society..."

3. The project was published throughout Oregon by means of an
extensive article in the Oregon Board of Education Newsletter.

4, A major portion of one issue of the Salem District Newsletter
was devoted to a description of the Judson World of Work
project.

5. At the state and naticnal level the project provided an excel-
lent vehicle for dissemination of the concept, which has con-
siderable popular appeal.

The major recommendations in this evaluation was that systematic
procedures should be established for developing various project dimensions

and components.
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Recommendations.

1, Some criteria should be established for either identifying
the types of students to be enrolled in the program or for
modifying the program so it is responsive to meeting the
needs of students with varying characteristics.

2. Intended project outcomes or objectives need to be clarified.

3. Non-community digsemination activities should be minimfized
until sufficient data have been collected to provide answers

to guestions which have been or might be posed by visiting
educators.

The evaluation activities of the third year concentrated on the
impact of the WOW in the Salem area, on students who were emrolled in
the career education course and on teachers at Judson Junior High

School.

Impact of WOW within the Salew School District.

As noted earlier in this report, the Salem Lay Citizens Career
Advisory Committee has recommended that a course similar to the Judson
Junior High School career education course be initiated at the other
five junier high schools within the Salem School Distriét. Through the
cooperative efforts of the Salem School District, the World of Work
project, and the Oregon Board of Education, WOW activities have been
implemented at the five other junior high schools.

Carcer exploration at the high school level. Power mechanics and

electricity/electronics have been added to their industrial arts programs.
An exploratory work experience program was established at each of the
junior high schools the second semester of this year. Three Salem teachers
were enrolled in an in-service class this spring to assist them in the
development of this program.

All junior high schools will be including industrial plastics in

their industrial arts programs next year. Omne of the junior high schools
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is beginning to develop a graphic arte program, patterned after the
Judson WOW program. As of this date, funds for these purposes have been
included in the school budget, which will be presented to the voters on
June 22, 1972.

In addition to the inclusiaon ot career education at other junior
high schools, dissemination of information about career education has
effected programs in Scvuth Salem High School and in elementary schools
throughout the district. During the 1971-72 school year, South Salem
High School offered a career education course very similar to the class
offered at Judson Junior High School. The project teachers at Judson
provided materials and assisted the instructor at South Salem in the
development of this course.

Career awareness at the elementary school level. A career aware-

ness committee sponsored by the Salem School District to assist ele-
mentary classroom teachers integrate career information into their
curriculum, was created this year. The committee consisted of profes-
sincal educators, including: the elewmentary school supervisor, the
district curriculum director, the career education consultant, the WOW
director, three elementary school principals and a resource teacher for
intermediate grades. This committee assisted in the planning of a two~
lay 1u-scrvice training workshop for 22 elementary classroom teachers
whose task was writing objectives and suggested activities for career
awareness for each of six grade levels. Approximately one-~third of the
district's 36 clementary schools had teachers who volunteered to attend
this workshop which was supported by district funds and WOW fupnds. In

addition to the above mentioned activities, the WOW project director
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has helped to develop activities related to career education and pro-
vided funds for tools, equipment and supplies to six elementary schools

in the Salem School District.

lopact on Students

One hundred fifty-three students were enrolled in the Judson Junior
High School career education classes during the 1969-70 and 1970-71 school
yedrs. In April 1972, 108 of these students were enrolled in South Salem
High School. An attempt was made to contact the other 45 students or
meubers of their family by phone. Twelve of these students were enrolled
in regular schools in other—cities or parochial schools, four were en-
rolled in night schools or schools through the YMCA and two were in
schuols for delinquents. Two were out of school and married and seven
were out of school and unemployed. Two of those who were out of school
and unemployed plan on returning to school next year. None of those
who withdrew from school had full-time employment. Eighteen students
could not be contacted and most of the eighteen had apparently moved
to other cities.

On the tasis of this follew-up study, the actual dropout rate of
those who had been enrolled in career education classes - that is those
whyu leave school and do not return tou either regular sciicol or night
schuol - is e¢stimated between six and ten percent. However, there is
no way to compare this rate to dropout rates at South Salem High School.
Students who leave school are listed as "withdrawn" or sometimes "with-
drawn-non-attendance." Since many of these students may have tians-
ferred to other schools or enrolled in night school, the withdrawal rate

cannot be considered synonomous to dropcut rate. Telephone interviews
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wliliv the seven torwer WUW students who dropped out of school or members
ut their tamilies indicated that many of the students find short-term
part-time jobs, but none had been successful in finding full-time stable
employment. It may, however, be erroneous to assume these former stu-
dents were seeking full-time stable employment.

Attitudes toward work. Of the 108 former career education students

currently enrolled in South Salem High School, 32 were randomly selected
and interviewed regarding the effects the WOW program had on them. Half
of these students stated that their feelings about work changed as a
result of being in the WOW program. The most dramatic turnabout occurred
in several of the girls who stated they had never considered an occupa-
tion, never planned tv work and had intended to eventually marry and
raise a family. During their work experience phase of career education,
they decided they definitely want jobs in addition to their other goals.
Most students stated the major chanyge that occurred was related to in-
sights about what to expect in & work environment and what was expacted
of them. A few said the WUOW experience gave them some ideas about the
kinds of career they would like to pursue after leaving school. One
student said his feelings changed about work but only to the extent of
"hating it less." None of the 32 students had more negative feelings
about 4oixk as a result of their experiences in the career education
class, and zlmost all the students who said the WOW class had no effect
on their feeling about work, explained that their feelings foward work
were positive prior to the course. Half of these 32 students either
have or have had a job since they were in WOW. Many of the other had
applied for part-~time jobs but had difficulty getting one because they
were only 15 years old.
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Attitudes toward school. One-third of the students interviewed

said their feelings about school changed as a result of being in the
career education course. Some said that they felt school was necessary,
tuok it more sericusly or saw purpose in classes as a result of their
experiences in WOW. Others said school was more tolerable when they
were able to break up the day by going out to work in the community.

0f the two-thirds who said WOW had no effect on their feelings toward
school, most responded that they had always liked school. A few said
that although the WOW course had been interesting, there was no carry-
over effect to other classes, they continued to dislike school and
wanted to get out as soon as possible. At least a third of the 32 stu-
dents interviewed were very dissatisfied with the traditional school
prugram. Some will stay in school in spite of these feelings, but some
intend tuv leave and go to night school or try to get their GED in some
other way. They appeared to be less rejecting of education in general,
than of the kind of traditional education available to them in high
schicol.

Attitudes toward self. Approximately one-third of the 32 students

<i1id their feelings about themselves had changed as a result of the career
education class. In almost all cases the students responses indicated
grvater confidence in their abilities apd greater realism about the
demands of a work environment. 7Twc students noted that they gained more
empathy toward others. Many of the other students found it difficult

to respond to a question about their own feelings toward themselves.
One-third stated they didn't think WOW had any effect on tlieir feelings
about themselves, and one~third were unable to respond appropriately to
the question.

~29-
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These students were also asked what they liked and disliked about
the WOW program. There were few criticisms, and the most frequent
response was that more variety and a longer time period was needed in
work stations. OQther criticisms were that the class work was boring,
too formal or too difficult. The aspects of the WOW class that students
particularly liked were the work experience, getting out and meeting
people, and field trips. Omne student said the class helped her make
decisiovns, several said they liked the teachere, but all other responses
were related to activities that occurred outside the classroom. At
lcast from the students' point of view, the most important components
of the career education course are those that occur outside the tradi-

tional classroom.

Impact on Jjudson Junior High School Teachers

In April 1972, Judson Junior High School teachers were given a
nrestionnaire designed to elicit information about the training they
had received that might assist them integrate career educatinn into
their regular instruction, the career education materials available to
them, the resource persons they had used, the degree to which they had
integrated career education into regular classes, and their feelings
about (t. Thirty~eight teachers, approximately 75% of the staff, re-
turned the questionnaire.

Training related to career education. Between 1965 and 1972, 15

teachers had participated in some type of training related to career
education. Twenty-three had not participated in any such activities.
Seven haa participated in in-service training programs, six in workshops,

five in teacher's meetings, five in college courses and two im confer-
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cuces, all of which were intended to, in some way, provide information
about carver education or assist the teacher integrate career education
into regular courses. Three teachers had attended three or more kinds
cf training programs, and the other 12 participated in one or two kinds
ot training programs. The college courses they listed were:

1. Self Understanding through Occupational Exploration

2. Counseling (including a unit on the D.0.T.)

3. Secondary Art Education (partly directed toward application

of art to careers)
4. Occupational and Educational Information
5. Various shop courses.

Availability of career education materials. In response to the

quustion "What career education materials have been available to you
for use in your regular classes?" and ''Please list or describe some

of these materials and where you got them'', 24 teachers listed mater-
ials, a source or both. Fourteen respondents did not list any career
educatiun materials or stated they hadn't sought any. The most fre-
quently listed kinds of materials were: pamphlets, films, postcrs, and
materials from the Judson career educaticn resource list. Infrequently
listed materials were: community college catalogues, health materials,
newspdapers, and district developed materials. The most frequently listed
source of materials were: the Judson career education program, the
school library, and materials from business and industry. Unusual but
apparently innovative sources listed were the Smithsonian Institute,
the American Anthropological Association. Infrequently listed sources

included the local employment office and other school districts.
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Use of rescurce persons. Only 11 of the 38 teachers stated they

used resource persons to help integrate career education into their re-
gular classes during the past year. Four teachers reported they used

vune resource person, and 7 teachers reported they used two or more,
Occupations of the resource gersons were: lawyer, police officer,

beauty stylist, fabric consultant, actress, sales representative, depart-
ment store owner, juvenile counselor, nurse, sanitarian, manager of an
employment agency, equipment demoanstrator, teacher, Camp Fire Girls
Director, and pollution control expert.

lntegration of career information. When teachers were asked

“"Approximately how many times did you deliberately plan and integrate
carcer information into your regular classes?'", eleven responded they
did no deliberate planning, but several noted that it occurred inci-
dentally. Of the 27 respondents who deliberately planned and integrated
carcer information into their classes, two industiral arts instructors
cormmented that their entire class time daily is spent on career educa-
tion and six teachers said approximately one-third of their class time
is spent on career education, (which includes a four week unit on careers).
0f the remaining respondents, five indicated 10-20 hours of class time
per year, four indicated 5-10 hours of class time per year and ten in-
dicated 1-5 hours of class time per year is used in deliberately inte-
grating career education into regular classes.

The teachers were asked what methods they used to present career
information. More teachers used lecture than any other method. The
methods and number of teachers reporting using that method were:
lecture - 25, group discussion - 23, films - 21, student presentations

- 14, gutside speakers - 11, and field trips - 9. Approximately half
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of the tcachers reported usiag three or more methods, and five of the
tecachers did not indicate they used any method for presenting career
education information.

Teachers at Judson were also asked if they felt integrating career
education into their regular classes is a worthwhile procedure. Twenty-
six responded "yes', nine responded "no" and three did not respond to
the question.

The major concerns expressed by the teachers who were opposed to
integration of career education into their regular classes were:

1. Career education at the junior high school level may limit
rather than expand student choices.

2. Is there really a need for it and is it developmentally
appropriate at this age level?

3. Other aspects of education should have a higher priority
than career education.

Both positive and negative comments were uade by those teachers who
approved of integrating career education into regular classes and these
were:

1. it helps motivate students.
2. Students need to be aware of miny occupational fields.

3. More guidelines are needed in presenting career information
at the junior high level.

' There are dangers in over emphasizing career education.
5. Career education must remain broadly defined to include
careers as citizens and students as well as occupationally

oriented careers.

6. Career education helps make the relationship between every
day life and studies become more meaningful.

It appears that the majority of teachers at Judson Junior High

School have accepted the idea of integrating career information into
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their regular classes. However, many are concerned about too narrow

a vocational orientation, and about educational priorities at the
junior aigh school level. Both guidelines and additional in-service
training might be desirable. The most urgent need, however, may be to
transmit in .3 more understandable manner the goals of career education.
It is dirfficult for a teacher toc decide on a procedure for implementing

career cducation, when the goals are unclear.
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SUMMARY

This study has two wmajor purposes: 1) to provide sufficient des-
criptive data that the Judson Junior High World of Work project might
be transmitted, in whole or in part, to those junior high schools desir-
ing to implement similar goals in career education; and 2) to provide
some information about the impact of the WOW project conducted at Judson
so that educators thinking about insugurating a similar kind of program
can have some basis for deciding whether the effort is worth the candla.

It is obvicus that the program has had many successes. Its greatest
impacts may be less that it provides a career orientation to all students
in general, and to several students in particular, than that it just pro-
vides some alternatives to the regular program of education. The effort
to involve the total community as a source of education for students, to
integrate school with other agencies in the community, is commendable.

It makes sense rationally even though its impacts may not have been ade-
quately demonstrated through information collected during evaluation.

The intent to disseminate information about the project at Judson
has been almost exemplary. Similar activities are being inaugurated in
other schools in Salem. Educatcocrs throughout the State have visited
Judson and indicated various levels of satisfaction with he pilct progcam.
The attuchments to this report testify to the thoroughness with which the
staff, particularly those working on the Community Learning Stations, the
field trips and the Career Education components of the instruction, have
documented those activities so that they can be disseminated elsewhere.

The single most negative aspect of the program is its lack of clear
goals in terms of outcomes for students. One of the necessary conditions
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for evolutionary change in education is that goals and objectives are
sufficiently clear that the means to achieve them can be identified and
employed. It is difficult to make decisions about the most efficacious
means when the ends are ambiguous. As the goals mow stand they tend to
focus mcre on the means of attaining some ends than they define just what
those ends should be.

It should be noted, however, that the gcals have undergone change,
that indicators of them have been identified and that this change, both
in the perceptions of the director of WOW and in the needs of the stu-
dents and faculty at Judson,; is in itself an indication of growth and
viability.

In conclusion, note these suggestions by Hern* as to the six stages
in a change process:

1. Developing a viable relationship with the client system, that

is, establishing one's self in a helping role.

Diagnosing the client's real needs and helping them articulate

t<

those needs.

3. Retrieving relevant information and resources toward a eolution
to the problem.

4. Generating a range of alternatives and choosing a potential
swliution,

5. Gaining acceptance of the innovation.

6. Stablilizing the innovation and terminating the relationship.

The persons responsible for implementing the World of Work at Judson would

seem to have conducted these steps rather weill.

*Hern, N.E. The where, when, and how of trying innovations. Phi Delta
Kappan, 1972, 53 (6), 358-361, 374.
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GLNERAL OBJECTIVES FOR WORLD OF WORK DAY

To stimulate students to give more thought to their individual
interests, abilities, and limitations in relation to employment
opportunities and. job requirements.

To encourage paren;al aé& comrunity participation .n the school
program.

To provide occupational information to students directly from
those persons currently engaged in the occupations.

To encourags better educational and vocational planning.

To stimulate greater interest and effort in school work and to
help make school subjects more meaningful, since speakers will
be encouraged to point out the correlation of high school sub-
jects to different occupations.

To develop an awareness of the scope of the world of work, the

variety and number of jobs awaiting young people today.

To understand tlie changing pattern in the world of work.
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INTRODUCT ION

Senior high schools have been offering career day information programs
for years. This information is intended for use by the students in planning
their careers in the world of work; however, since senic: high school students
have already completed many of their school courses before participating in a
career day, they cannot take advantage of valuable high school training which
the career day visitors might point out to them. If high school students are
to take advantage of career information, it must be presented eariy in their
high school program.

The counselors and ninth-grade social studies teacl.ers at Judson Junior
High School decided that a career day program in the nirth grade would provide
the students with experiences that would be of value in making plans for senior
high school. With this thought in mind, the counselors and ninth-grade social

studies teachers planned a fourth annual program called Preview of the World

of Work.

The program of the World of Woxk was an outgrowth of the two-week unit

dealing with vocational information in the ninth-grade social studies classes.

During the two-week vocational unit each student explored job fields, his
individual interests, his strengths and weaknesses, possiblities for work exper-
iences, and how to apply for jobs.

To determine students' individual vocational interests at this point, a
survey of broad vocational areas was conducted in social 3tudies classes.. TKa-
Kuder General Interest Survey was administered to aid stidents in selccting
possible vocational interests at this time. This information determined the
career areas to be included in the preview.

The following written report covers the objectives, procedures, and

evaluations for the 1969 Preview of the World of Work program at Judson Junior

4igh School.
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WORLD OF WORK DA'( PROGRAM

Judson Junior High

School February 5, 1969

The program began with all of the students meeting in the gymnasium-

auditorium.

(Sea Appendix A)

here they were greeted by Miss Eleonor Roberts,

Counselor, who spoxe briefly of the objectiwves of the program of the afternoon;

then presented the keynote speaker, John Joelson, Office Manager, Pacific

Northwest Bell, Salem Office, who set the general tone of the conference with

an interesting and forceful discussion of the importance of the World of Work

today and the profound need for each person to find his place in the World of

Work.

Directions w~re then given to the students relating to the procedure in

reporting to the section meetings where guest speakers would discuss the

individual fields of work.

Mira Patti Larsen .

Mr.
Mr.
Mr.
Mr.

Ben Cave

Don Walton.

Bob Frerch.
Buster Hammock.

Miss Horma Miller .

Mr.
Mr.
Mr.
Mr.
Mr.
Mr.
Mr.
Mr.
Mr.

Mrs.

Mr.
Mr.

Mr.

Delmar Clem .

Lee Bar':er.

Don Derby .

Norman Miller . . .

Doug Shuw, Mr. Dan Haake. . . . « . . « « ¢« . . . &

William Slonecker .
Newell Wilder .
Hoseph Wetherbee.
Lee Harter. .
Margaret Boudreau.
Dewey Raund, Jr.
William Rarlow.

Sergeant Darrell Pepper .

Stephen Prothero.

Students were dismissed to hear these speakers.

.Airline Stewardess

# o o s o o o o o o s o s « JArchitecture
. . Art

. Athletics

.Auto Mechanics

. .Beautician
.Commercial Pilot
.Communications
.Counseling

. Data Processing
Drafting
. Electronics

. Engineering

. Fish and Game

. .« . .Forestry

. Interiot Decorating

e e ¢ s 4« s e s o « « Journalism
. Lo . Law

. Lav Enforcement

. Mathematics

General Staryl Austin, Mr. Frank Opitz Military
Mra. Ingrid Rose. . . « e e e e s s .Modeling
Mr. Charles Johnson . et s s s e e e e e e s e e . Music
Mrs. Marjorie Fenili, R.N., Mrs. Kay McLarney, R.N.,

Mrs. Dorothy Huffman, R. N s, Miss Margha Blumm . . ., . Nuraing
Mrs. Zelda Hanson . .« e e e . . e . Office Work
Mr. Don Giles . .Oceanography
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Mr. Carl Nebel.

Mr. Walter Karlson.
Miss Carmelita Barquist
Mrs. Dessel Graves, Mrs
Mrs. Lucille Pugh .
Mrs. Lida Halvorsen .
Mr. Ward Graham, Jr.
Dr. Glenn Rea .

. 1la McCallum .

. Physics

.Retail Selling

« Science

. Secretary

. Social Work
.Teaching
.Trucking
.Veterinarian



PROCEDURE

Development of Program

The Fourth Annual World of Work program originated in a meeting that was

held by the social studies teachers and counselors during the month of Novemher.
This group planned to present a vocations unit in the social studies classes
and felt that a vocations day with outside speakers would be advantageous in
providing additional information to the students. At that time it was decided
that initial contact with the students should be made in the social studies
classes. Students made a list of four occupational areas in which they might
be interested. From these student suggestions a broad list of vocational ureas

was compiled.

Survey of Students

After compilation of a detailed 1ist, a survey was made in class. Ea:h
student was given s list of forty-six different occupational areas from whilch
to select four areas of interest. These were both broad areas and specific
jobs. (See Appeadix B)

The results of this survey were tabulated to determine the areas in which
the students wvere most interested. Students indicated interest in thirty-four
different occupational areas. The survey also determined the number of sactions
needed for each occupational area. For each area in which ten or more students
indicated an intercst, a guest speaker was invited to come and present informatio:

The next step was to schedule each student into three class periods from his
original four choices. If any student's choice had a schedule conflict, a counse.
contacted that stuvdent individually to give him another opportunity to make a thii
choice. This information was necessary in order to schedule the needed classrooms

and the speakers necessary to carry out the program.
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The maximum number of students per section in the previous Preview of the

World of Work programs had been thirty. This year, because of crowded conditions

and lack of available classroom space, several sections had more than thirty
students and five areas had two sections because of the large number of students
interested. Students stated that it was difficult to have a question &nd answer
‘period with the rooms so crowded.

A study of the schedules revealed that one afternoon, with approximately
forty minutes allowed for each class period, would be adequate. The class

meetings were to be precedc ' by a keynote address by some distinguished.person.

Guest Speakers

A list of possible guest speakers was made for each vocational area. The
speakers were selected from persons known to be outstandiang in their fields.
Many of these are patrons of the Judson District.

Each speaker was contacted first by telephone and asked to participate
in the program. Upon each speaker's acceptance, a letter of verification was
sent reminding him of the date, the tiue, and the area; #nd containing a
suggested outline to follow in the discussion (see Append’ces C and D). The
keynote speaker was contacted by telephome. Following kis acceptance, a letter
of verification as to time and a reminder of the topic was sent (see Appendix E).

On the day of the program, as each guest speaker entered the building, he
reported to the reception table in the front lobby. Here he picked up his name
tag and met his student host or hostess, who conducted hix to the classroom in
which he was to speak (see Appendix F). Student hosts anc hostesses introduced
each speaker to the group and thanked him at the conclusion of his presentation.

Each speaker timed his presentation during the pericd to allow a question-
and-answer session following the talk.

The epeakers, who gave their time and efforts go generously, made a major




contribution to the total program and created a closer liaison and deeper under-
standing between school and community.
Following tle program, thank-you letters were mailed to those who partici-

pated i{in the prcgram (see Appendix G).

Parent Involvement

————

Parents of all ninth grade students were invited to participate in the

World of Work program (see Appendix H). Twelve interested parents aftended

the keynote speech by Mr. Joelson. Parents were encouraged to visit individual
section in which they might be interested. Several of these parents stayed

for the entire afternoon.

Salem Tech Visit

Judson students participated in the Salem Technical-Vocational Schoel Open

House for the second time this year. As a part of the Previaw cf the World of

Work program stucents who were interested were asked to sign up to explore
technical-vocational training schools. Sixty-eight students indicated an
interest. These students were scheduled for a visit to Salem Technical-Vocationa:
School's Open House; fifty-six students made the field trip. Student comments
indicated that the information given to them was most helpful in meking plans

for their high school schedule.

Scheduling the Program

Each student received a schedule showing the class and room number he was
to attend each period. These schedules were filled out by the counselors after
students had put their name and homeroom numbers on the forms. The schedules
were given to the students during homeroom period on the day of the program
(see Appendix I1).

Faculty members were given a chance to sign up for areas in which they had

an interest. One faculty member was in attendance for each session. The faculty
Q 1-8




member was respousible for dismissing the student on time to their next
class (See Appendix J).

The program required the use of twelve to thirteen classrcoms per period
plus the gym for the keynote address (see Appendix J). All classrooms in the
front hall and several classrooms in the center hall wer: used, in order to
avoid unnecessary traffic in seventh- and eighth-grade classroom areas.
Science classes were rescheduled in other parts of the building. Movie

projectors and slide projectors were provided for the speakers who requested

them.



EVALUATION

Faculty Evaluation

At the beginning of the Preview of the World of Work prugram, teachers

vho attended the speaking sessions were given evaluation sheets on which they
vere to valuate 2ach speaker (see Appendix K). Questions asked in the evalua-
tion werce:

1. Yas the presentation appropriate for this age group?

2. Was the field covered adequately?

3. What was the student reaction?

A space wvas provicded for miscellaneous comments.

The coumpilatinn of teacher evaluation responses reported all speakers but
three gave appropriate information considering the age group of the student
audience. Tweuty-six speakers wvere evaluated excellent; four evaluated good;
two evaluated fair; and three evaluated poor. Twenty~-seven of the teachers
indicated stud nt response as enthusiastic; six teachers indicated student
interest as indifferent. Two of the speakers were evaluated as poor as to
student enthusiasm. Twenty=-six guest speakers were given an excellent evalua-
tion by the faculty on all three areas of the evaluation.

For the third consecutive year, teacher interest was high, and commerts
by teachers indicated that they regarded the over-all program successful in

providing students excellent insight into job fields.

Student Evaluation

The students also were given evaluation sheets in the social studies
class period follosing the program (See Appendix L). They were asked six
question:

1. Do you feel the speaker presented a good picture of the occupation?

2. Did you obtain the information you were seeking?

I-10



3. Was the speaker interesting?

4. Do you think this kind of program should be Leld again next year?

5. Which section did you enjoy the most?

6. What suggestions would you make for improvements?

Of the 316 student evaluations returned, 305 indicated ~hat the program
should be repeated next year. Three more students qualified their affirmative
replies with conditions such as, "if better speakers arc obtained,'" and "if

the program is changed." One student replied, "maybe;'" six gave negative
responses, and one omitted eny reply.
The students rated thirty-one of the thirty-four speakers as presenting
a good picture of the occupational aree. Most of the students indicated that
they had gained the sort of information that they were sveking. Thirty-one
of the speakers were listed by the students as giving iuteresting presentations.
Student comments and suggestions were varied. 40.2% of the student question-
naires offered no comments. The most frequent comment was that the periodas be
shortened so that the students could hear four speakers rather than three.
Other students suggeated that the program be expanded into a full day. A
broader offering of subjects was requested. Having speakers who are actually
engaged in the occupation they presented; the use of fiims, pamphlets, and
more visual aids; a desire for the broader fields of art, music, and science
to be broken up into more specific areas; more specific information as to the
education or training required for the job; women speakers in fields of military
and athletics were requested also. Keeping the groups swuall so that questions

may be asked more readily was suggested. Many students cesired less time devoted

to a keynote speaker.

I-11




SUMMARY

Student and faculty evaluation indicated that the program was a success and
should be repeated. Guest speakers and visitors stated that student reactions
wvere enthusiastic. The response to this program by the students, teachers,
high school counselors, visitors, and administrators ieveals that there is a

definite need for this type of program at the ninth-grade level.

S



RECOMMENDAT IONS

General

1. The program should be repeated.

2. The Kuder vocational Interest Test should be given and interpreted
before students sign up for occupational arec.

3. The large selection of vocational areas should be offered again
next year.

4. The same method of student sign-up should be used again next year.

5. Ninth-grade students shculd continue to participate in the planning
of the program.

6. The field trip experience should be expanded to include other

veccational areas.

Specific
1. One person should be designated to administer the program.
2. The program should continue to permit students three vocational
choices.
3. An effort should be made to secure the best pussible speakers.
4. The program should be scheduled so that each section will have

twenty-five or fewer students.
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APPENDIX B
JUDSON JUNICR HIGH SCHOOL

Nod
Musicisn (popular, professional)
—_ Mureing (practical, professional)

Athletios (coaching, profeesional)
Auto Mechanic

Preview of the World of Work
NAME : Class Period
SOCIAL STUDIES TEACHERM Homeroon no.
___ Accounting (bookiceeving, CPa) — Mathematics
— Agricluture — Medical Doctor (psychiatrist)
— Airline Stewardess — Military: Men
— Architecture — Military: Women
— Artist —_— eling

—_ Beautician
— Businsss management — Oceanography and Marine Biology
—_ Office warker (receptionist, typist,
— Commercial Pilot file olerk)
__ Communications (radio, TV,
aisc jockey) — Puysics (space research)
—_ Counselor —_ Public Accommodations (hotels, motels)
_ Data Processing and Computer — Rearsation {recrestioral director,
Operator part supervisor, YWCA, INCA)
— Electronics — Sales Person (retail clerks, auto,
___ Engineering traveling)
Secretary
Draftsman Science: Biological

Science: Physical

—_ Flsh and Game Mauagement Social Vorker
—_ Food Service
. Forestry (forest munagement, logging) ___ Teaching
'l‘ud« and Crafts (carpenter, eleo-

___ Homs Economist T tricien, sheet metal)

. — Trucking and Transportation
—_ Insurance
—_ Interior Decorator _ . Veterinarian

Journalism (newspaper, magasine)

. Law
Law Enforcement ‘FBI, Police,
det.oct.ivo)
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APPENDIX C

JUDSON JUNICR HIGH SCHUOL
4512 Jones Road SE
Salem, Oregon
97302

Jamary 14, 1969

Dear

This will confirm our telephone conversation conceruing the
Preview of the World of Work program to be held at Judson Junior
High School on Wednesday, Jamuary 29, 1969.

You are scheduled to spesk at . Enclosed
is a suggested outline for your presentation in the occupational
area of . We have scheduled each period

for forty minutes. We feel that you will nged mcct of thiis Line
to inform the students about the occupational area, but we hope
that you will allow at least ten minutes for a question-and-
answer, period. i

An opening assembly for all ninth grade students a* Judeon will
be held in the gymnasium at 12:20 with Mr. C. W. Roed, Employment
Supervisor for Pacific Northwest Bell Telephone Company as guest
speaker, You are cordially invited to attend this portion of the
program.

‘/hen you arrive at Judson, plssse come to the front entrance,

where a representative will meet you and escort you to your
assigned room,

I wish to thank you for your willingness to purticirate in this
school activity.

Very truly yowe,

COUNSELCR

Encl,
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APPENDIX D
JUDSON JUNIOL HIGH SCHUUL

SUGGESTED OUTLINE FJ.. OCCUPATIONAL Fi.CSINTATION

II.

III.

Iv.

VI.

VIT.

Scope of occupational area

(Job titles and brief description of work
performed in each area)

Training or educational requirements
(On-the-Jjob, technical school, college, etc.)
Preparation at the senior high level

(Courses which may be included at this level,
nced for a good high achool experience, and
the value of participation in school activi-
ties)

Payment

(Money, satisfaction, fringe bcnefits, etc.)
Job outlook for future

Related Jobs

Question and answer period.

1-18



APPENDIX E

JUDSON JUNIOR HIGH SCHOOL
4512 Jones Road SE
Salem, Oregon
97302

January 14, 1969

Mr. John Joelson
Pacific Northwest Bell
700 State Street
Salem, Oregon 97301

Decar Mr. Jeel=cn:

This will confirm our telephone conversation concerning the
Preview of the World of Work program to be held at Judscn
Junior High School on Wednesday, Februery 5, 1969.

You are scheduled to speak at 12:20 to 12:50. When you
arrive at Judson, please go to the front entrance, wherc 2

representative will meet you and escort you to the assemhly
area.

I wish to thank you for your willingness to participate in
this school activity.

Very truly yours,

Stan Shotts
Counselor

SS:lc




APPENDIX |

Your guest speaker for the World of Work program is

» who will speak in Room

on the subject of at o'clock.

Meel your guest in the front lobby. Inmiroduce yourself.
Escort your guest to the room in which he is to speak. Introduce
him to the teacher in the room and then present him to the student
audience. At tue close of the period thank the guest speaker for
participating in the program.

If parents are present as guests, be sure that they have

places to sit,

1~-20



APPENDIX G

JUDSON JUNICGR HIGH SCHOOL
4512 Jones Road SE
Salem, Oregon
97302

The administration, faculty, and students at Judsou Junior

High School wish to express their sinocere gratitude and appre-
ciation to you for your participation in our Preview of the
vWorld of Work. We fesl that your contribution was of great value
in making our program a success.

We feel that as a result of this progrem our students will be
able to make more intelligent selections in their program of high
school study and a more realistic evaluation of their role in the
vocational life of the community.

We thank you again.

Yery tmuly Jours,

Counselor

1-21



AFFENDIX H
JUDSON JUNIUR HIGH SCAQUL
4512 Jones Road SE

Salem, Oregon
97302

January 23, 1969

Dear Parents:

Judson Junior High School is presenting its fourth annual Preview
of the World of Work program on Wednesday afternoon, January 29,

1969. The program opens with an assembly for ninth grade students

and interested parents at 12:20 in the Judson gymnasium. The key-
note speaker far the program will be Mr, C. W. Reed, Employment
Supervisor, Pzcific Northwest Bell Telephone, Portland office.

Following thas assembly each student will attend three sessions at
which speakers actively engaged in the occupational world will
pressnt educational information pertaining to their vocational
fields.

You are cordially invited to attend this World of \lork program
with your son or daughter.

Yours truly,

ELEONOH KOBERTS
STAN SHOTTS
Counselor

ER,S5: 34
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APPENDIX 1

JUDSON JUNIGR HIGH SCHOOL
PREVIEW OF THE L'Ghiw OF WORK

STUDENT SCHEDULE - ~ -

MY NAME IS

1Y HOMEROOM NUMBER

I HAVE SOCIAL STUUIES PERIQCD WITd MR,

Period hoon
IV (12:55-1:35)
VvV (1:40-2:20)

VI (2:25-3:05)

i
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APPENDIX J

JUDSON JUNIOR HIGH SCHOOL
PREVIEW OF THE WORLD OF WORK

Teacher's Schedule

Sezsion II (1:40-2:20

Rm. # Session I (12:55-1:35) Session III (2:25-3:05)

2 Architecture ATt Art
Lawson Rogers wWarren

3 Athletics Office Worker Secrctary
Marr Xillinger Walker

4 Besutician Commercial Pilot Communications
Baxter Harrison Wittmer

5 Military Drafting Counseling
Noble Noble Jackson

7 Interior Decoration Journalism Law
Rogers Wittmer Funk

11y Airline Stewurdess Airline Stewardess Forestry
Aeschliman Baxter Hardin

14 Electronics Data Processing Engineering
Funk Warren Anderson

15 Fish and Game Pish and Game Mathematice
Hardin : Werts Harrison

17 Science Law Enforcement Oceanography
wittmer Hardin Wertse

18 Physics Nursing Veterinarian
Harrison Carr Baxter

32 Musician Modeling Modeling
Werte Marr Kilgras

20 Trucking Auto Mechanics

Funk Noble

L3 Retall Selling
Werrsn

N Social Worker Teaching Teaching
Jackson Jackson Hatfield

Any dasaistance that you might be able to give the guest in stimulating student

questions will be appreciated,

The faculty membar in each session is responsible for dismissing the class and
maintaining class order.

O
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APPENDIX K

JUDSON JUNIGr d1uH SCHOOL
Preview of the Worl of Wark

FACULTY EVALUATION

The social studiew teachers and counselors deeply appreciate your assistance with our
Preview of the World of Work. Will you also aid in the eviluation of this program,
which will be useful in considering continuing the activity onother year.

Period V - Section

Speaker

»as the presentaticn sppropriate for this age group? ves no

Has the fielu covered adequately? Excellent Good
Fair Poor

What wis the student reaction? Enthusiastic__ Indsfierent Pocr

Comments:

Period VI - Lection

Sneaker
Was the presentation apmropriate for this age group? yes no
Vas the field covered adequately? Excellent__,  Good
Fair _____ Poor
What was the student reaction? Enthusiastic Iraifferent Poor
Comments:

Period VII - Section

Speaker

Was the presentation appropriate for this age group? yes no

Was the fielu covered adeauately? Excellent Gooa
Fair Poor

What was the stuldent reaction? 4 thusiastic Indifferent Poor

COLMENTS:

1-25 THANK YOU




APPENDIX L

JUDSON JUNIOk HIGH SCHOOL
STUDENT EVALUATION OF PREVIEW OF THE WORLD OF WORK

Please list occupativon end check yes or no.

period V period VI period VII
OCCUPATION=-

- 1. Do you feel the speaker presented
a good picture of the occum tion? yes ___no yes no yes no

2. Did you obtain the information you

were seeking? yes ___no yes ___ no yes ___no
3. Was the specker interesting? yes __ no yes ___ _no yes __ no
General:

1. Do you think this kind of program should be held again next year?

-~

2. Which section did ycu enjoy tae most? Occupation period

3. What suggestions would you make for improvements? (use back if necessary)

ERIC | 1-26




ATTACHMENT 2

Units Offered in the Departments 0%:
1. Physical Education
2. Home Economics

3. Industrial Arts




HEALTH
(Nine Week Course)

JTH GRADE COURSE OF STUDY

1l Week each:

Introduction to health and study of cells
Tisaves of human body - includes teeth
Digestive system

Circulatory system

Respiratory system

Skeletal and muscular system

Endocrine and reproductive systems

Safety in the home

Tobacco, alcohol and drugs - effects on body

Names and duties of specialists in the medical field. As occasions
arise in class discussions, we talk about health occupations. Students
write two reports of their own chosen subjects--we encourage research
and reports on careers.

B8TH GRADE COURSE OF STUDY

3 Weeks:

Nutzrition -~ career opportunities discussed - suggest report in
this area.

Physical fitness - career opportunities in physical aducation
and recreation

1l Week each:
Tobacco )
Alcohol ) Career opportunities as they arise in class discussions

Drugs )

1 1/2 Weeks each:

Community health - speakers and/or field trips to various community
agencies. Unit notebook includes career opportunities in these
agencies

First Aid - career opportunities as occur in class discussions

‘ II-1




HEALTH, continued

9TH GRADE COURSE OF STUDY

1 Week each:

Persouality development
Mental health
Mental illness

4 Weeks :

Disesse

History and career opportunities in medicine and research
Noncommunicable diseases - coumon disease symptoms, cure
and treatment

Communicable diseases
1. Causes
2. Body defenses
3. Man-made defenses
4. Common diseases - symptoms, treatment, immunity

1l Week each:

Occupational safety ) Careers in safety education and enforcement

Driving safety ) are discussed. Scrapbook with pamphlets or
news articles dealing with occupational and/or
driving safety.

}

Each grade is required to turn in one report of some health srea. We
encourage health occupation reports. Reports are to include a bibliography.

A career bulletin board is maintained by students plus a news section for
careers in health fieids.

\) II"Z




HOME ECONOMICS

As Judson Junior High enters its third year in the Vlorld of Work
program the Home Economics Department would submit the iollowing per-
formance objectives in support of the submitted change of course
organization, found within:

1. Serve the students wnrolled in the World of Work program,
enabling them to participate in a wider area of needed
instruction and experience.

2. Stimulate the 9th grade program by offering a greater
exploratory scope of interest.

3. Strengthen the basic homemaking skills as fcundation for
students to build on and use as carryover skills for
advanced work.

4. Greater use of cooperative teaching within the Jepartment
for helping to stimulate interest that will motivate
students in individuslized exploration of Home Economics
careers.

5. More efficient use of equipment and space for individualized

instruction.

Submitted by:
Meredith Carr
Theresa McKinley

Jane Briggs
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BOME ECONOMICS

There is a rew philosophy behind renaming the present Home Economics

area tc :sclude the:

Foods arca to HOSTESS HOUSE

Family Livicg area to HOSPITALITY HOUSE

Clothing area to FASHION HOUSE

This is for our own local use at Judson, for even though our course
content has been updated in the various areas, ve are still plagued by
pre-conceived attitules toward subject matter.

With all new sections being presented it was felt the renaming of
the areas wovld be appropriate and helpful.

In recording of grades, cur recommendations would be to code as
follows:

7th Grade - Beginning Home Economics 1

8th Grade - Intermediate Home Economics 1I

9th Grade - Advanced Home Economics III

The need for an aide, working four hours daily in our deaprtment, would
be very necassary to carry on this proposed flexible scheduling. Her assist-
ance in the classroom and the secretarial duties performed enable the three
cooperating teachers in the department to plan and prepare for the many
demonstrations aund labs needed.

Students have an educational experience when accompanying the aide on
food and supply shopping trips for classes, which is only possible when
this extra person is available.

The development of patterns, display materials and indivudalized

material for students' use is another helpful contribution performed by

the aide.
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The possibility of more career-oriented field trips for our students
would be possible to organize with the aide making the ccntact and providing
additional sypervision.

The preparation of our yearly supply and equjpment budget needs will
be quite time consuming and assistance in exploring the availability and

price of many small items is most helpful.

Elﬁlf; I1-5




9TH GRADE POWER MECHANICS

Unit 1 Introduction to Power and Power Mechanics
Unit II  Direci Mechanical Converters

Upit 111 External Combustion Converters

Unit IV Internal Combustion Converters

Unit V Conventional Electrical Convertsrs

Unit V1 Direct Electrical Converters

Objectives of Course

The student should be able to trace the evolution and principles of power
from muscle to wind, water, and heat to finally the sum, atom, and rhe
electron.

The student should know and understand the vocabulary of the power
mechanics field.

The student should know and understand the basic principles of operation
of the prime power mechanisms.

The student should understand the transformatlon of one form of energy
to another so s8s to do work.

The student should be able to understand and evaluate the socio-economic
problems involved in designing, fabricating, and employing prime movers.

The student should know and understand the materials, tools, and processes
directly concerned with satisfying the demands of our technological society
as 1t relates to man's urilization of powver.

The student should know, understand, and be able to apply the principles
of science and mithematics.

The student should develop desirable social characteristics such as leader-
ship, fellowship and tact.

11-6



ITH AND 8TH GRADE METALWORKING AS RELATED TO CAREER £DUCATION

The courses in Metal Shop are divided into areas cf sheet metal, bench
metal, hot metals-~welding, forging and foundry, machine shop, and
related drawing (pattern development, working drawings, etc.)

In relation to Career Education or in trying to prepare a student for
some kind of future work or occupation, emphasis is placed on the

following items.

1.

2.

Getting to class (work) oo time.

Learning to follow directions-—-saves time, money,
and effort.

Learning to cooperate with fellow studemts (workers).

Developing a "“safety first" type of attitude--saves
arms, legs, eyes and possibly lives.

Being well organized--a person will be more productive.

Being able to plan ahead--part of the process of problem
solving.

Being happy and pleased in doing what you are doing--

figuring out what kinds of jobs a person may be
interested in.
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INTRODUCTION 10 COURSE

Seventh and Eighth grade general metals i{s a course designed to
make the student aware of the importance of the metal industry and its
contributions to our industry and our society. You are provided basic
experiences, iufcrmation and fundamentals on the commonly used machines,
tools, metals, and processes of the metalworking industry. You are also
glvea opportunitieq to further explore any personal individual interests
you may have in the field of metals.

As a result of the above, you will be able to further develop your
problem sclving abilities, along with the necessary work habits and atti-
tudes needed to live in our industrial society.

This course is offered to Junior High School students, with no or

limjted experiences in metals.

A WORD ON PROJECTS

Projects ze considered as one of the main vehicles of instruction.
They are designed to help teach the content of the course and not provide
you with the metalworking products you may need. Therefore, projects will
be made within the framework of the skills and attitudes to be developed.
It will be the responsibility of the student to acquire as many of the
experiences as rossible and to avoid the repatition of already mastered
askills. Projec:is will be given a time limit and you will not acquire

class credit be;ound that time limit.
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OBJECTIVES OF COURSE

The student should know, understand, and appreciate the common
machines, tools, materials, and processes of the metalworking
industry.

The student should develop skill in the use and care of the common
metalworking machines, tools, materials, and processes.

The student should develop his creative ability by designing his
own metalworking projects.

The student ghould develop safe working habits and wttitudes in
the shop.

The student should develop desirable social relationships and
attitudes such as cooperation, tolerance, leadership, fellowship,
and tact.

To develop the wise use of leisure time in constructive and useful
pursuits in the field of metals, should be another c¢bjective of
the student.

The student should be able to derive individual satisfaction from
useful creativity.

The student should be able to select and use wisely the products

of the metalworking industry.
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WO8'D OF MORK PROJECT, B.8.Z.A. TATLE II1
JUDSONM JUNIOR HICH SCHOOL
4512 Jones Road, S. L.
Salem, Oregon 97302

GRAPHIC ARTS IN THE MODERN JUMIOR AIGH SCHOOL

The graphic arts course of study needs tc complement the other units studied

fa the industrial arts curriculum. A study of the graphic arts, therefore,
becomes one more opportunity to help each student understand American industry.
This should include such phases as organizaticn, location, rav materials,
products, labor-managemert relations, distribution and sales, design-planning-
research, financial structure, processes, operations, occupations and advertising.

The second objective of graphic arts is to present consumer education so that
each student may select, purchase, use properly and maintain the products of
fndustry. It should teach a student to discriminate between similar products,
comparing value with reference to cost, quality of construction, types of
materials, durability, design, fuaction snd anticipated maintenance.

The third objective c¢f graphic arts is to develop the wise use of leisure
in constructive pursuits and to enjoy the satisfaction derived from useful
creativity.

The fourth objective of graphic srts is to help each student understard the

world of work and hizself with aims of realistic selection of occupational
chofce. It can help students explore areas of work, types of employment, working
conditions and other aspects of employmeant in ordes to plan their education

in life with personal ambitions snd Qualifications.

The fifth objective cf graphic arts is to encourage each student to think
through problems, plan procedures for solution, test conclusions end thean
make appropriate recommendations.

The sixth objective »f Zraphic arts is to develop personal-social qualities
through democratic practices in the shop or laboratory. Opportunities are
provided for students to experience working together toward group approved
tnd accepted goals. Leaders and followers are developed through qualities of
social living. Such personal-social qualities as responsibility, reliadbility,
resourcefulness, initiative, perseverance and tolersnce are developed with
vespect to the rights of others.

The seventh objective of graphic arts is to develop safe work habits and concerm
for the safety of others, to follow sound principles of mental and physical
beslth snd to recognirze the importasce of maintaining & balance of leisure and
work. :

The efghth sbjectiva of graphic arts {s to develop sr asesthetic appreciation

for creative ability and to practice aesthetic values in daily living with
reference to form, color, taxture, design, styling and fumction. -
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GRAPHIC ARTS IN THE MODERN JUNIOR HIGH SCROOL (CONTINUED)

The ninth otjective of graphic arts education is to develop skills in the use
of tools, equipment and materials in a technological age. Technically trained
personnel are needed to maintain an fndustrial economy. The demand for all
types 0f skilied workers will continue. Everyone needs fundamental skills to
use effectively the mechanical and electrical devices svailable. Effort
decreases as success increases when workers use tools {m accordance with their
fuonction. The right tool for the job often means the difference between success
and f2ilure. The graphic arts course {s one more of the indistrial arts sreas
providing tools for youth to leara to uss them properly for all kimls of problem
situations.

The first year program of graphic arts will {nclude exploratory experiences
fn the following areas: relief printing, planographic printing, intaglio
printing and stencil prianting. In nddition to exploring the basic printing
operations, students will explore the art of bookbinding, paper making and
photography. Second and third year sxperience will be &n extonsion of
experiences students receive in their first year experieancs of graphic arts.
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Memorandum - Page 2

The following list of units src tsught as & part of the total exploratory
program in industrial arts at Judson Junior High School.

7th Orade

Metalshop - Planning and draving related to solving problems
in the safe use of tools and materials in cold
metal work.

Students arc instructed in the safe use of such
measuring and marking tools as scribers, scratch
awls, dividers, center punches and squares used
in matal layocute,

Students receive similar i{nstruction in the
adjustment and care of forming and cutting tools
such as hacksaws, tin snips, files, shears and
brakes.

Beginning metals is designed to help students
develop an avarencss of the use metals have in
our modern technological society.

Woodshop - Solutfons to problems rela.2d to wood and wood
products are developed through the medium of
mechanical drawing and use of the common hand
wocdworking tools.

The use of machines {3 limited to the drill
press, Jigsaw and sander.

Electricity - An {ntroduction to electron theory, magnetisam,
metering and measuring devices, as well as basic
hand tools used to construct simple devices {a
given in this class.

Mechanical drawing {s related to symbols used

in electricity and electronics, sizple schematics,
single stroke gothic lettering and orthogrephic
projection.

Methods of electrical generation and devices for
electrical control are studied.

Craphic Arts - Students are introduced to graphic communications
through mechanical drawing, letter spacing, the use
of tracings and reproduction of tracings through the
blue-print process.

Students learn adbout relief type, composition end lettar
press printing; rubber stamp production, silk screening;
padding of tablets and a variety of bookbinding
techniques.
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8th Grade

Memorandum - Page 3

Metalshop - A review of tools and proced:res used the previous

.

Plastics

year in cold metal work is followed by techniques
for working hot metal. This inc'udes: forging,
foundry, arc and oxyacetylene welding and resistance
velding.

Mechanical drawingz i{s used in the development of sheet-
metal patterns, and the solving of other design problems.

An introduction of the basic systems involved in

a 4-cycle gasoline engine is given in the last two
weeks of this unit. No attempt is made to have
students make a detailed study ot engines at this
time, but students with a special interest will have
the opportunity to pursue that interest at a later
time.

Students in the woodshop learn about a variety of
plastic materials and the uses to which a few of them
are made.

Mechanical drawing is applied in nature, being used

to formulate designs of patterns aad jigs. These
patterns and jigs are usually constructed of wood

and provide an opportunity for eighth grade boys to
work with wood. Students who express s special interest
in woodworking are prnvided opportunities to pursue

this interest after basic experiences are completed
working with plastic materials.

Beginning Electronics - A review of basic electricity concepts

presented in the seventh grade are reviewed.

An introduction to resistors, traasistors, capacitance,
and projects are constructed which demonstrate their use.

Drawing don> in this class reflects the increased use
of electronic symbols and schematics.

Numerous experiments are conducted on J. E. Experimenters

Graphic Arts - The second experience in this area may well inc

to demonstrate electrical concepts beirg studied.
A

sctivities which are designed as part of the first °

. unit but which students had not experienced.

More sophisticated designs and technig:es in silk
screening will be attempted.

Twe and three color work in both silk screening
and letter press will be encouragad.

Mechanical drawing in this class will center
around page composition and poster layouts.
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9th Grade

The current ninth grade program would be materislly expanded

by inclusicn of the graphic arts progrsm. Listed below are the
three 12 week programs included i{in the current industrial arts
curriculum:

Metalshop (Power Mechanics) - Study and repair of small gas
engines. Instruction in the operation, maintenance
and repair of the basic 4-cycle small gas engine is
achieved through use of charts and manuals furnished
by the Briggs and Stratton Company.

Engines provided by the school are used for this
fnstruction.

Subsequent erperience at repaiving and adjusting
engines comes from work students perform on engines
wvhich they may bring from home or from work performed
on used engines provided by the school. Students are
_expected to furnish gaskets &nd other replacement
parts required for the repair of their own engines.

Reading working drawings, assembly procedures and
related charts comprise most student experience
relating to drafting.

Woodshop - For the past three years students have received two
experiences: (1; Construction of a small frame
building, in the neighborhood of 8 feet by 8 feet
square, and (2) The manufacture of some wooden article
using concepts of mass production. .

While students have received these experiences each

of the three years, the lack of physical facilities

has necessitated a continuing search for a satisfactory
solution t? the problems encountered.

Buildings of this size cannot be constructed in the
wood shop because of the low ceiling. Outside the
inclement weather too often interferes with student
work., Dividing the class into two units create ther
problems to which we are addressing ourselves.

Electronics - Boys in this class work with radio and commnicatijn.
More sophisticated experiments are conducted with fhe
new DeVry electronic and electricity kits.

Students with special interests i{in mechanical dreswing
may spend a major shara of their time working in this
area.
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Memorendum -~ Page 3

Craphic Arts - It ie hoped that the third year sequence in graphic
arte might include offset printing.

Here too would be an opportunity for students to put
to use information learmed about photography.

Additional gkills could be learned in drafting {f
students wished to work on special probless.

Charts of the present patteras of industrial arts are prescated below, The
first chart shows the number of weeks of industrial arts imstruction by the
current 7th gradcr in period one or period three:

Shop: graphic Args’  Rlectricity Woods Metals

Weeks: 9 9 9 9

The following chart shows the industrial arts imstruction received by a
7th grader in periods i, &4, &, 6:

Shop Craphic Arts Electricity  MNoods Metals
Weeks!? 0 12 12 12

The followwing chert shows the industrial ~~ts imstruction received by an
8th grader in period one or period thres:

Shop: graphic Arts Electronicyg Rlastice Metals
Weeks: 9 9 9 ’ 9

The following. chart shows the industrial arts inmstruction received by an
8th grader im perfods 2, 3, &, 5, 63

Shop: Graphic Arts = Electroniecs Plastics Metals
Weeks: 0 12 12 12

The following chart shows the industrial arts instruction received by a
ninth grade boy or girl enrolled in career education vho selected industrial
arts as his elective:

, ' Construction/
Shop: Graphic Arts Electronics Manufscturing __ Metals
Veeks 18 0 o 0

The following chart shows the industrial arts instruction received by &
ninth grade boy unt enrolled in career educatiom who selected industrial
arts ar his elective: (there are pinth grade students in periods 2, 5, 6)

: Construction/ Power
Shop: Graphic Arts Electronicp  Manufacturing Mechanics
Weeks: (1) 12 - 6 and 6 12
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Uadt 1 - Frocedure tor Establishment of Work Stations

To effectively establish community work stations, adequate time
must be allotted for the jJob. Our experience has shown that only two
or three stations can be established per day over a period of time.
Several factors are involved: (1) Many business people are busy or
not available whan the initial contact is made. (2) Most businesses
di¢ not want tv commit themselves initially without thinking it over.
This involves a second visit.

Basically, our approach was very flexible. We contacted the
business people personally, asked them for a few minutes of their
time, and explained that we could return later if the present time
was not convenizant. We very briefly explained that we were teachers,
that we were working with an exploratory work program, aad the part
that we wvere seeking them to play in the program.

1f they were interested, and had the time available, we proceeded
to go into the program in depth. We presented the Training Agreement
(A-1) for thelr perusal. In most instances, they wanted to keep the
Agreement and luok it over. When this was the case, we set up an
appointment to call back and pick up the Agreement at the individual's
convenience.

In making the presentation, we stressed two main points that most
employers were concerned about; the students do not receive pay and
the school district pays all SAIF premiums. These two points were
of greatest concern tc most empioyers.

We made it A point to contact more businesses than necessary for
the initial implementation of the program. This allowed us some

flexibility in making work assignments for our students.
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Unit 2 - Criteria for Selection of Community Work Stations

The prime requisite for selection would isve to be the selection
of employers who are williug and anxious to take the necessary time
to give the student the personal attention that is necessary to make
his observation a successful use of his time Jwvay from the conventional
classroom setting.

A secoand major requisite for the selection of &8 community work
station would have to be tiie enviconment surrounding thec business;
does it provide a wholesome, healthy setting that is conducive to
g2od learning. In other words, we . ke into consideration, not only
the physical environment, but also the personal traits and mannerisms
of the individual who would be working with the child.

Certainly another major factor in the selection of the work station
would have to be the consideration given to the actual things that the
business has to offer to the student in regard to developing knowledge
related to the business itself.

Another factor to be considered would be the location of the
business and its geographical proximity to the other businesses being
used in the program. Its proximity to the school should also be

considered.

EMC I111-7




Unit 3 - Procedure for Preparing Students Assigned to

Community Work Stations

In the eariy part of August we found it convenient to discuss each
of our prospective students with the counselors. We did this in
preparation for the home visits that we were to make. We tried to
learn as much as possible about each student in anticipation of these
visite.

We establirsl.ed appointments with each student and his parents if
possible. Durang the actual visit we were able to explain the progranm
to the family and get a good insight¢ into the home environment. We
stressed several things . .th the fawily; (1) regular attandance
(2) telephoning the work station and school when 111 (3) neat
appearance (4) initiative on the job, and other pertinent information
relative to a successful work experience. A form explaining the
entire program and setting forth the responsibilities of parents and
students was given to the parents for their signature (A-2). They
were alsc asked to sign a permission slip for field trips for their
child (A-3). Both of these were kept on file in our office.

After making the home visits we were better able to make sppropriate
decisions in the placement of students for work. We tried to assign
the students based on their needs and desires. Each student vwill
work for one semester (18 weeks). During that time each student will
be assigned to a minimum of three different work stations. In many
instances, it is more desirable to assign the student to more work
stations for shorter periods of time. Example: Beauty éalon, 3 weeks;

Mode 0'Day, 3 weeks.
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Student problems are going to arise during these work experiences
and it is good to keep in close contact with t!=» counselors and
alert them to situations a3 they arise. It is good to involve the
counselcrc as much as is feasible. When problems arise related to
dress and grooming habits, it is good to keep close contact with

parents as vell as counselors.
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Unit 4 - Procedure for Orjentation of Students Assigned to

Work Stations

These student assigned to work stations are kept at school
the first day of the new school year. This time is set aside for
discussion of procedures and regulations related to the work
experience. General class procedure is established at this time.

It is estahblished that the students will work four days each
weel. and will use Friday for field trips, resource people and other
various types of resource gsthering. Each student keeps a diary
of his work expc-ience and this is turned in on Friday.

Th .. first day of school is used to stress appropriate dress,
cleanliness, neataess of hair and other factors related to good
grooming.

Time is given to the discussion of attitudes and the need for
good healthy attitudes on the job. We discuss the attitudes that
students have tuward the employer. the school, their pegrs and
others at school.

A great deal of emphasis is placed upon good community relations
and the role the student plays in the success of the program. The
students are made aware of their responsibilities to the success of
their wurk experience.

Each student is given his work assignment and time is given for
a discussion period enabling each student to raise questions regarding
his assignment.

Each student is given a button to wear on the job. 1t {dentifins

the student by name as well as gives a few brief facts about the program.
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Each student is assigned to a bus route that most conveniently
and quickly will get him to work.
It is pointed out to the student that he will work at each station

for a maximum of six weeks and in many instances for only three.

EMC 111~-11




Unit 6 - Selection of Speakers and Field Trips for

Career Education

Before we selected speakers for our Friday class sessions, we
surveyed the students, trying to determine their interests in this
area. We had each of them indicate two or three areas of interest
and if possible give the name of an individual they knew who was
in this area of work.

We also planned into our schedule speakers from our immediate
area that we felt would be of high interest to the students. For
example: Mr. Tex Burroughs, Bureau of Labor, Apprenticeship Divisian.
Most of our students didn't know what the word apprenticeship meant,
much less know about apprenticeship programs. Many of tliese same
students will be trying to enter such programs within che next
3-3 1/2 years.

We have the students evaluate the speaker (A-5). We determine
from their evaluation if they found the speaker interesting. Unless
the students are impressed by the speaker personally, much of his
effectiveness is lost. The students also comment regarding the
content of the material presented.

In selecting field trips the same baslc procedures are followed.
Students are surveyed reggrding interests, others are added based
on our judgment of need and usefulness to the students. Students
also complete evaluation forms on each field trip (A-5).

It is good to personally contact each individual business when
establishing the field trip. It eliminates many problews that other-

wise may arise.
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All of our field trips are kept to a maximum of ten students.
We don't feel that every student needs to go on every trip, but
rather, each student should visit those places in which he has a

genuine interes:.
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SECTION II

Career E?:cation Curriculum

One Semester

EMC I11I-15




Unit 1 - Orientation and Group Process (1 Week)

OBJECTIVES:

1.

The student will understand the purpose and requirements of the
course. He will be better prepared to receive full benefit from
the course.
To establich an effective working relationship between student
and teacher and between students.
Through continuous evaluation the students will be able to relate*
the group process discussions (effective relationship) to the World
of Work as it relates to them.
a. Get acjuainted -~ threat reduction
b. Develcping communication skills
c. Developing talking and listening skills for communication
(1) Being interested in other people
(2) Showing concern for other people's ideas
(3) Using verbal and non-verbal clues
(4) VUsing positive and nagative responses
d. To develop awareness of verbal and non~verbal clues
e. The effect role taking {(playing) respcnses have on a group
f. Develop skills in sharing and accepting ideas in both small
and large groups
g. To get the student involved in procedural palnning
h. To develop skills in observing and reporting on what 1s happening
in a group

i. The individual's role in the group
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CURRICULUM GUIDE:

1. Ovarview of course - expectations of work to be covered, and
course requirements.

2. Personal Data Sheet (B-1l).

3. Group process - two student rotation (B-2).

4. Group Dynamics - three student group (B-3).

5. Theme: My Occupational Goal--Why and How I Plan to Attain it.
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Unit 2 - Self-Understanding (2 Weeks)

OBJECTIVES:

1. The student will become aware of (and understand) aptitudes,
interests, values, knowledge, personality traits (habits),
physical assets, limitations and achievements and/or accomplishments.

2. The student will gather all possible information about himself
for his own use.

3. Each student will compile a profile of himself that will enable
him to determine i1s strengths and/or weaknesses.

4. The student will capitalize on his strength and weaknesses through
planned experiences both in and out of school.

5. To get along better with self and others the student will realize
how better self-understanding will help him to acquire needed

skills, knowledge, attitudes and habits.

CURRICULUM GUIDE:

The following tests and evaluations are to be completed with pre-test

and post-test discussions. Each student will keep all test data in

a folder to be used in discussion with his individual counselor.

Class time will b <-ranged for this opportunity.

1. Self Evaluation (C-1)

2, Kuder General Interest Survey, from Science Research Associates, Inc.,
259 East Erie Street, Chicago, Illinois 60611

3. Occupational Goals Worksheet (C-2)

4, Find Your ‘am Interests (C-3)

5. Habits and Attitudes that Antagonize (C-4), to be given three times

Q I11-18




E

10.

Self-analysis Test (C~5). A vocabulary list is given for study
before the test. Scoring directions are also given.

Values Worksheet (C-6)

Waetjen Self-Concept Scale (C-7). Scoring information is also given.
My Self-Analysis Worksheet (C-~8). Worksheet to be (illed in by
student, then an eight paragraphy theme written from those notes.

Supplementary Text: Finding Your Orbit by Haldeman, Hoffman,

Moore, Thomas.

111-19



Unit 3 - Role of the School in Occupational Planning
(1 1/2 Weeks)

OBJECTIVES:

1. The studenr will relate the value of his present studies to future
occupational! opportunities.

2. The studeut will be able to relate skills, knowledge, habits, and
attitudes of elective courses to salable skills in a future job.

3. The student develops through conferences with his school counselor,
his educational plan for high school.

4. The student will analyze and reinforce skills he has developed

or needs to develop to be successful at being a student.

CURRICULUM GUIDE:

1. Dropout problem. Discussion of the dropout problem in today's
soclety. Emphasize the positive--why stay in school. Current
information of life earnings in accordance tc total education
is available at the State Employment Office and the Bureau of
Labor.

2. Electives offered at Judson Junior High School. Group activity--4
or 5 in each group. Provide groups with a list of all the elective
subjects offered at Judson Junior High School. Discuss and list
those careers that relate to each elective. Each group present
lists to class group and a master list will be made.

3. South Saler High School catalog. Class study and discussion of
all courses offered at South Salem High School. Each student will
have a catalog for his use.

a. Group planning. Plan a three-year high school program for each
of the following:

(1) Student planning no education after high school
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(2) Student planning to attend a technical school. Group
chooses type of technical school.

(3) College Yound student. Group decides on major field.

Each student plans his own three-year schedule for South Salem

High School. Teachers help with this, and if possible the

counselors assist.

Counselors from South Salem High School pre-register the

students for the next year.
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Unit 4 - The Roie of the Individual in our Economic System
(2 1/2 wWeeks)

OBJECTIVES:

1.

10.

The students will become familiar with the basic concepts related
to productioun, distribution and consumption.

The studen. will realize his needs in relationship to a healthy
economy.

The students will study the operations of a selected business.

The student will realize the impact of government in our economic
system.

The student will investigate his role as a consumer.

The student vill gain knowledge about the manpuwer needs of our
economic system in relation to the individual.

The student will be able to prepare simple forms of household
budgets. He will understand and realize the necessity for

fanmily budgets.

The student wilil have a good general understanding of the stock
market and will learn the procedure individuals must follow to
purchase s*ock.

The student will be able to write checks and endorse them properly
and understand the necessity of keeping correct up-to-date records.
The students will understand the basis of Social Security and

realize the need of such a program.

CURRICULUM GUILE:

1.

2.

Consumer and producer. A brief study of the economic system and
the role each individual plays as a consumer and producer.

Budgeting. Working in groups of four, the students prepare budgets
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for a family of two and a family of four with take-home salary

of $500 a month.

a. Class discussien of things to be included in u hudget.

k. Newspaper classified ad sections available for information
concerning prices of automobiles and homes, boch purchasing
and rentals.

c. Sears and Montgomery Ward's catalogs available for prices of
clothing and furniture.

d. Speaker: Realtor to discuss housing costs, buying and rentals.

e. Students solicit additional information from parents regarding
costs cf living.

3. Stock market - individual work.

a. Background material presented from a brief explanation and
discussion of types of businesses: single proprietorship,
partnership and corporation.

b. Discussion and explanation of stock exchanges, brokers, and
purchase and sale of stocks.

c. Copies of the New York Stock Exchange report from local
newspapers were made available to each student. They learned
how to read and interpret this.

d. Each student invested about $200 in each of five stocks they
chose, a total of $1,000.

e. Weekly New York Stock Exchange reports were pos:ed and students
record the prices of each of their stocks.

f. At the end of eight or ten weeks students sell stocks and
figure the total gain or loss.

g. Speaker: A local stockbroker talked to the clats and those

students who showed an interest were taken on a field trip to

[ERJ!:‘ his office to se> how it operates.
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Writing checks, filling in check stubs and endorsement of checks.

a. A brief explanation of banking, savings accounts and checking
accounts.

b. Learn how to correctly keep check stubs and write checks.

c. Learn correct forms of endorsements.

d. Practice filling out stubs, writing checks and endorsing
checks.

Social Securicy

a. Backgrouad information on Social Security.
b. Speaker: From the local Social Security office.
c. Each student who does not already have a Social Security card

and number fills out a form and sends it in.
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Unit 5 - Life Careers Game (2 Weeks)

OBJECTIVES:

1. The student will develop a feeling for what the future will be like.

2. Students will receive accurate ianformation about *he alternatives
or opportunities available.

3. Students will develop a sense of how a life cycle is patterned.

4. Students will develop their decision-making ability.

CURRICULUM GUIDE:

1.

Life Career Game available through Western Publishing Co., Inc.
School & Library Dept., 150 Parish Dr., Wayne, New Jersey (07470.
Students working in pairs pian eight years of a person's life,
information taken from the profile sheets. At the end of each
round (year) the work is scored and points given.

a. Wall chart is prepared showing each couple and their sccres

for each round. Competition is very strong.
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Unit 6 - Introduction to Occupational Research (Z Weeks)

OBJECTIVES:
1. The student will get a brief cursory introduction to the Dictionary

of Occupational Titles and its uses in the World of Work.

2, The student will learn the appropriate research acitivities for

gathering and evaluating occupational information.

CURRICULUM GUIDE:
1. Dictiomary of Occupational Titles, Volumes I & II.
a. Extra copies of the DOT were porrowed from the State Bureau
of Labor so students could work in pairs.
b. List ot terms to better understanding of DOT (D-1).
c. Worksuect to follow in looking up material in the DOT (D-2).
d. The occupational title or DOT number is given and students
fill in the remaining information on this sheet. (D-3).
e. Final evaluation of the DOT is based on the information on
these pages (D~4).
2. The following books were provided for the students and their
perusal in preparation for their in-depth studies.

a. Occupational Guidance by Finney

b. Introduction to Vocations by Beam & Clary

c. A Supplement to the Dictionary of Occupational Titles,

U.S. Department of Labor

d. Occupational Outlook Handbook, U.S. Department of Labor

e. Series (18): What Job for Me, McGraw Hill Book Company

£f. SRA Kit - Occupational Handbooks

8. Career Opportunities by New York Life

h. Technical & Vocational Training Opportunities in Oregon,

Oregon Buard of Education
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i. Lovejoy's Career & Vocational School Guide by Clarence E. Lovejoy

Je Architectural Catalog File - 1966

o

(Y
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Unit 7 - In-Depth Studies (3 1/2 Weeks)

OBJECTIVE:
1. The student will make practical application of those research
skills acquired in the occupational research unit. Each student

will complete at least two in-depth studies of selected occupations.

CURRICULUM GUIDE:

1. At least one munth before time for this unit, each student chooses
three occupations in which he is interested and writes for free
information. This material will be used in their in-depth study.
The addresses are to be found in Finney, SRA and the New York
Life book listed in the previous unit. This is also a lesson
in writing bYusiness letters.

2. Group interviews:

a. Each group of four selects an occupation in which they are
interested, chooses someone in that occupation and makes
arrangements for an interview.

b. Groups make lists of interview questions, then entire class
makes Uup an interview questionnaire from the group lists.

c. Groups make reports to the class of the information received.

3. Individual interviews: Each student interviews one person, probably
a parent or close friend, then make report to class. Questionnaire
is used for interview (E-1).

4. Two in-depth studies, using worksheet (E-1) and directions for
finished report on (E-2). Resource materials are those listed in
the previous unit and any information students may have received in

reply to their letters written earlier.
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Unit 8 - How to Get and Keep a Job (4 Weeks)

OBJECTIVES:

1.

Each student will review his future educational needs andvre—
assess occupational opportunities.

Each student will clarify his understanding of regulations and
agencies controlling or affecting workers.

The students will know effective resources and techniques for
locating and acquiring jobs.

The student will identify factors involved in holding and
succeeding in a job.

The student will identify guidance resources which will assist

persons whose educational or occupational plans require change.

CURRICULUM GUIDE:

1,

2.

Notebook requirements for this unit. (F-1)

The text Jobs in Your Future used with this unit. Interest

fields, laws about jobs, need for education, finding your interest
field. pp. 1-39.

Sources of job information. Jobs in Your Future, pp. 51-57.

classified ads (F-2).
Job application.
a, Letters of application
(1) Classified ad selection (F-3) listing jobs available for
teenagers. Students write a letter of application. This
is with no previous instruction on this type of letter.
(2) Parts of a business lettera aund correct style discussed.

(3) Students rewrite letter of application.
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b. Personal Data Sheet (F-4) filled out by each student.
c. Application blanks (F-5 and F-6) filled out by each student.
5. The interview. (All of the following papers are discussed in class)

a. When you apply for a job (F-7) and Ten Steps to Land a Job (F-8).

b. Groomin3 for boys and girls for the interview (F-9). C(lass
divided into groups, each taking one item from this paper,
making a list, then presenting it to the class. Discussion
follows.

c. Speaker from Oregon State Employment office talks to students
about now to use their office and job possibilities for

teenagers. Showed film from his office How to Apply for a Job.

d. Simulated interviews:

(1) Lists of jobs suitable for teenagers, both boys and girls
(F-10), passed out to students. They select one they
would like to be interviewed for.

(2) An adult from outside of the classroom is invited in to
interview the students for the jobs they have chosen.
Discussion follows the interviews.

e. Employer initiated tests:
(1) Mental alertness test (F-11).
(2) Mental reasoning test (F-12).
f. Review tast on the interview (F-13)
g. List of fifty ways to avoid being hired (F-13).
6. How to Keep a Job (All of the following papers were discussed in
class)

a. Jobs in Your Future, pp. 65-84.

2. len kasy Lessons in Conversation (F-14).
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c. Letter to Teenage Job Seeker (F-15).
d. Foundation of a Successful Future (F-16).
7. Course evaluation questionniare (F-17).

8. Self-study guides used in this unit Succeeding on the Job and

Applying for a Job by Rath, Mason and Phipps.

9. Supplemeniary book, Getting a Job by Florence Randall.

10. Guidance Booklets - Staff Manual & Curriculum Guides.

Success & You - Life & You ~ Work & You - The Future & You
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SALEM FUBLIC SCHOOLS
CAREER EDUCATION PROGRAM - E.S.E.A. TITWZ III1
JUDSON JUNIOR HIGH SCHOOL
4512 Jones Rd., S. E.
Salem, Oregon 97302

This Carcer Education Program {s a pilot demonstration project sponsored jointly
by the Oregon Board of Education and the Salem Public Schools, through the use of
Federal funds, E.S.E.A. Title III.

The following statements attempt to explain the responsibii{ties of the various
participants in the Community Education Program.

1. The major purpose of this program is to provide boys and girls with career
information which cannot be presented in the conventional classroom.

2. The school district will provide a coordinating teacher to supervise the
student whilec he attends the community classroom. He wiil mike regular
visfts to the learning stations to observe students and consuit with the
community consultants.

3. Community consultants will provide periodic evaluations of students. The
coordinating tcacher will be responsible for the nine-wcek, overall
evaluation and grade which becomes a part of each student's permanent
school record.

4. The student will cnter this program to learn as much about carcers as he can
from community consultants and their staffs at community learning statjons.

S. Student activities in the community classroom will be determined by the
community consultant in conjunction with the Judson Junior High School
coordinating teacher. Students will be trcated as mcmbers of the community
classroom staff, subject to the same regulations as the staff.

6. To remain in the carcer education program students must keep regular
attendance. They cannot attend the community classroom on days that they
fail to attend regular classes. Students will be expected to notify the
community classroom consultant by 8:00 A.M. any morning they are absent.

7. The student will be expected to be honest, punctual, cooperative, courteous end
willing to learn. The student may bc removed from the community classroom
for just causc; however, the community consultant 18 to request consultatiom
with the coordinating teacher beforchand.

8. The school reserves the right to approve the attendance hours, because the
community classroom operates during the legal school day.

9. Parents or guardians will share responsibility for the conduct of their sons
or daughters in this program.

10. The length of time a student spends at any one community learning station may
vary; however, a minimum of threc weeks and & maximum of six weeks will be
considered normal for any onc student. A student will spend a total of 18

O eeks in community learning stations.
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13.

16.

15.

o 52l O CLGSURITY LCUCATO PROGPAI (CONTIIUTD) Page 2

A student wiil norrally <pond 1 172 hears a day, Moncay throupn T-oursdcy, at
the community 'learnins statfon.  Tu c:dre for atedents *a tave advratege of
special activitics occurring out-ide the normal hours, permission i1l be
obtained from thiir parcrts =nd the ccoordirating taz-hers. The reerular
school fi. i3 tr.p visitation form prepaved ior tais prrnose will be vsel.

Any change in learning stations within the progcom must be ccranged (a
advance by the cormunity classtoom censultant cud the coordinsting teacnar.,

The community consultant is aslicrd to inform reguler rombers of his ztafi of
their important role in acsisting in the tezcuing of the student ¢nd cf the
school's request for their assistanc~.

Students are not to seck cmployment at any commanity loarning stations during
the time of their assignment. Comnunity corsultonts will not offer cmploymaat
to any student during the time of the ctudent's assignment to his establish-
went.

The school district will provide state industrial accident ingurance for the
student as provided for in Chapter 374 Oregon Lews ORS 556.001 to 656.7%
relating to benefits for injured trainees.

OREGCN LAWS 1967
CHAPTER 374
AN ACT
Relating to berefits for injured trainees.
BE IT ENACTED BY THE PZCPLE OF THE STATE OF OREGON:

Section 1. Section 2 of this Act is added to and made a part of ORS 656.001
to 656.794.

Section 2.

(1) All persons participating as trainecs {n a work cxper{ence program
of a schocl district {n which such persons are crrolled are considered
as workmen Oof the distr/ct subject to ORS 655.001 to 656.794 for
purposcs of this scction.

(2) A school district conducting a work experience prcgrcw shall eubmit
a written statement to the department that includes e description of
the work to be perforued Ly such persons.

(3) Upcn receiving the written statement the department may fix assumed
wage rates for the persons enrolled in the work ciperience progranm,
without regard to ORS Chapter 652 or 653 or Chapter 596, Oregon Laws
1967 (Enrolled House Bill 1340), which may be used only for purposcs
»f corputations under ORS 656.001 to 656.794.

(4) The schoo) district shall furnish the devartment with a list of the
names of thouse enrolled in {ts work experience program and shall
notify thn department of any changes therein. Only tkose persous
whose namee appear on such a list prior to their personal injury by
eccident are entitled to benefits 1f injured as provided in
ORS 656.156 and 656.202 while performing rany duties arising out of
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DESCRIPTION OF COMMUNITY EDUCATION PROGPAM (CONTINUED) Psge 3

and in the course of their participation in the work experience
program, providcd the cuties being performed ara ameng those:
(a) Described on the opplication of the school district; and
(b) Required of similar full-time paid ecomployces,

(5) The filing of claims for benefits under this section is the exclusive
remedy of a trainec or his heneficiary for injuries compensable
under CRS 656.001 to 656.7%4 azainst the State, its political
subdivisions, the School District Board, its members, officers
and employces, dr any cmployor, renardleces of negligence.

(6) The provisions of this ncction shall be {napplicable to any trainee
who has oarned wages for such cmploywent.

Approved by the Governor, Junc 12, 1967
Filed in the offica of Secretary of State, June 12, 1967

The following staff mcmbers of Judson Junior High School are working directly with
the Community Education Progrem: Jerry Angelo, (Mrs.) Neddra Anderson, Coordinating
Teacters; Thomas Hornig, E.S.B.A. Title II1 Project Director; Pete Presley, Assistant
Principal} Dr: Earl Hampton, Principal.

Name of Learning Station Owner /Manager Date

Address Telephone

fo )
B.S.B.A. Title III #24-024-901-0 Project Director

Date

TBHipe
9/69
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A-2. Parent Agreement
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SALEM PUBLIC SCHOOLS
CAREER EDUCATION PROGRAM - E.S.E.A. TITLE IIX
JUDSON JUNIOR HIGH SCHOOL
4512 Jores Rd4., 5. E.
Salem, Orepon 97302

This Carcer Fducation Progrem is a pilot demonstration project sponsored jointly
by the Orepgon Roard cf Cducation and the Salem Public Schools, through the use of
Federal fuuds, E.S.E.A. Title III.

The following statements attempt to explain the responsibilities of the various
perticipants in the Community Education Program.

1. The major purposc of this program is to provide boys and girls with career
information which cannot be presented in the conventional classroom.

2. The school diastrict will provide a coordinatiug teacher to supervise the
student waile he attends the community classroom. He will make regular
visits to the learning stations to observe students and consult with the
community ccncultaats.

3. Community consultants will provide periodic evalvatiocns of students. The
coordinating teacher will be resnongible for the nine-week, overall
evaluation and grade which becomes a part of each student's permanent
school record.

4. The student will enter this program to learn as much about careers as he can
from community ccnsultants and their staffs at community learning statioms.

. 5. Student activities in the community classroom will be determined by the
community consuitant in conjunction with the Judson Junior High School
coordinating teacher. Students will be treated as members of the community
clossroom staff, subject to the same regulations as the staff.

6, To remain in the carcer education program students must keep regular
attendance, They cannot attend the community classroom c¢a days that they
fail to attend regular classes. Students will be expected to notify the
community classroom consultant by 8:00 A.M. any morning they acec absent.

7. The student will be expected to be honest, punctual, cnoperative, courteous and
willing to learn. The student may be removed from the comunity classroom
for just cause; however, the community consultant is to request consultation
with the coordinating teecher beforehand.

8. The school reserves the right to approve the attendance hours, because the
community clessroom operates during the legal school day.

9. Parents or guardians will share responsibility for the conduct of their sone
or daughters in this program.

10. The length of time a student spends at any one community learning station may
vary; however, a minimum of three weceks and a maximum of aix weceks will be
coneidered normal for any onc student. A student will epend a total of 18

O ‘eks in community learning stations.
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DESCRIPTi0i: ¢} LOMMUNITY EDUCATION PROGRAM (CONTINUED) Page 2

11. A student will nnormally spend 1 1/2 hours a day, Monday through Thrusday, at
the community learnipg station. In order for students to take advaiutage of
special activities occurring outside the normal hours, permission will be
obtained from their parents and the coordinating teachers. The regular
school field trip visitation form prepared for this purpose will be used.

12. Any change in learning stations within the program must be arranged in
advance by the community classroom consultant and the coordinating teacher.

13. The community ceonsultant is asked to inform regular members of his staff orf
their important role in assisting in the teaching of the student and of the
school's request for their assistance.

14. Students are not tn seek employment at any communi:zy learning stations during
— the time of their assignment. Community consultants will not cffer employment

to any student during the time of the student's assignment to his establish-
ment. ’

15. The school district will provide state industrial accident insurance for the
student as provided for in Chapter 374 Oregon Laws ORS 656.001 to 656.794
relating to benefits for injured trainees.

OREGON LAWS 1967
CHAPTER 374
AN ACT
Relating to beneflits for injured-trainees.
BE IT LNACTED BY THE PEOPLE OF THE STATE OF OREGON:

Section 1. Section 2 of this Act is added to and made a part of ORS 656.001
to 565.794.

Section 2.

(1) All perscns participating as trainees in a work experience program
of a school district in which such persons are enrolled are considered
as workmen of the district subject to ORS 656.001 to 656.794 for
purposes of this section,

(2) A school district conducting a work experience program shall submit
a written statement to the department that includes a description of
the work to be performed by such persouns.

(3) Upon receiving the written statement the department may fix assumed
wage rates for the persons enrolled in the work experience program,
without regard to ORS Chapter 652 or 653 or Chapter 596, Oregon Laws
1967 (Enrolled House Bill 1340), which may be used only for pupposes
of computations under ORS 656.001 to 656.794.

(4) The school district shall furnish the department with a list of the
names of those enrolled in its work experience program and shall
notify the department of any changes therein. Only those persons
whose names appear on such a list prior to their personal injury by
accident are entitled to benefits if injured as provided in
ORS 656.156 and 656.202 while performing any duties arising out of
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DESCRIPTION OF COMMUNITY EDUCATION PROGRAM (CONTINUED) Page 3

and in the course of their participation in the work experience
program, provided the duties being performed are among those:
(a) Described on the epplication of the school district; and
(b) Required of similar full-time paid cmployees.

(5) The filing of ciaims for benefits under this section is the
exclusive remedy of a trainee or his beneficiary for injuries
compensablie under ORS 656.001 to 656.794 against the State, its
political subdivisions, the School District Board, its members,
officers and employees, or any employer, regardless of negligence.

(6) The provisions of this section shall be inapplicable to any traines
vho has earned wages for such employment.

Approved by the Governor, June 12, 1967
Filed in the office of Secretary of State, June 12, 1967

The following staff members of Judson Junior High School are working directly
with the Community Education Program: Jerry Angelo, (Mrs.) Neddra Anderson,
Coordinating Teachers; Thomas Hornig, E.S.E.A. Title III Project Dfrector;
Pete Presley, Assistant Principal; Henry Ercolini, Principal.

Participating Student Date
Parent/Guardian of Participating Student Date
Coordinating Teacher . Date
Project Director E.S.E.A. Title III Date
ThH:pe

9/69
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A-3. Parent Field Trip Permission Slip
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SALEM PUBLI1C SCHOOLS
CAREER EDUCATION PROGRAM - E.S.E.A. TITLE 11I
JUDSON JUNIOR HIGH SCHOOL
4512 Jones Rd., S.E.
Salem, Oregon 97302

PARENT PEKRMISSION FOR SCHOOL TRIPS

li. order for my child, a minor, to take part in and receive the advantage
of the Career Education Program planned and sponsored by Judson Junior
High School, Salem School District 24J, Marion County, Oregon, 1 am
permitting

to participate in all field trips relating to the program.

Transportation may be provided in such form and at the discretion of the
School District, as approved by the Superintendent.

1 release School District 24J and its employees, and waive all claims
of any kind arising out of the trips taken as here provided.

I also authorize School District 24J and its employees to secure the
services of a physician or hospital, and to incur the expenses for
necessary servies in the event of accident or illness, and I will
provide for the payment of these costs.

I understand that the permission granted abouve dnes not ielease School
District 24J or ite employees where gross negligence is established.

Signed

parent/guardian

Date
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A-4. Community Consultant Evaluation Sheet
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SALEM DUBLILIC SCHOOLS
CAREER EDUCATION PROGRAM - E.S.C.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL
4512 Jones Rd., S. E.
Salem, Oregon 971302

COMMUNITY CONSULTANT EVALUATION OF STUDENT

Community
Student: Consultant:
(Person Compiling Evaluetion)
Community
Learniny Station: Evaluation Period-From to:

The Career Education Program is a cooperative effort between the learning station

zrl the school.

This evaluation report will furnish a means by which the learning

stelion and the schon! may cooperaste in evaluating the performance of the student,
to hclo the coordinating teacher to determine a proper grade for the learning
pcriod, end in counseliag with the student.

?lease irdicate on the scale below your estimate of the student's performance in
rclation to his persoanl abilities.

Necds Not
Excellent Satisfactory Improvement Applicadble

Personnl Traits:

Grooming

Punctuality
Tact & Courtesy

performance:

Accuracy
Initiative
Depcndability

employces

criticisms
Progress ou the

Suitchility of Dress

Getting along with customers
Getting along with fellow

Ability to follow directions
Acceptance of constructive

4odb

Special Comments:

9/69
Q
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A~5. Student Evaluatlion Form for Speakers,
Field Trips, and Films

o
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CARLER EDUCATIUN PROGRAM - L.S5.E.A. TITLE II1
JUDSON JUNLOR HIGH SCHOOL

EVALUATION FOR4

STUDENT'S NAME: DATE:

Resource Speaker:

Subject Covered:

Field Trip - Business:

Film:

Important points covered:

1.

2.

Rating: (Circle One)

Excellent Good Fair

Comments :
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B~1. Personal Data Sheet
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL

Date:
PERSONAL DATA SHEET
Confidential
(Picase Print)
Name : Age
Last First Middle
Birthdate Place
Month Day Year City State
Years in this community Years in this State
Father'sa Name Pather'n Age
Yather'a placa of hirth — e
MHher
Ruatinenan Yoma Vooatfon College

Schooling complated_ B or lean_ 9 10 11 12 Collepe__ College Bglhiool Deprese
(vircle the appropriate (tem)

Mothar'a name Mother's Age

Mother's placa of birth

Othor
Busincas Some Vocation Collcge
Schooling completed B or leas 9 10 11 12 college Coliepe School Degrec

Fether's Occupation

Mother's Occupation

Do you live vith your parents 1f not, is mother living

Is father living With whom do you live if parents are separated or
divorced

Do you live with a step-parent Do you live with a guardian

How many brothers do you have that are older than you How many younger
How many sisters do you have that are older than you How many younger

Do you, or would you, like to travel In how many states have you

traveled Have you been in foreign countries 1f so, which

ones When

Do you like school berter or less than when you were in the lower grades

O _hobby do you enjoy most
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INDICATE BY WRITING YES OR NO OR 1 DON'T KNOW ON THE POLLOWING

6.

9.

What kind of work dv you plan
to do for a iiving?

What {8 your second choice?

What do your folks want you
to be?

What subject(s) do you like
best?

What subject(s) do ycu like
lesst?

Do you plan to complete
high achnal?

No you plan to take vacational
training aftos i1igh echool?

Do you plan to go to a
beyeoar collepa?

Do your folks want ycu to po
to achool bayond high school

Page 2

Signature
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B-2. Group Process (Two-Student Rotation)
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Obiective:

GROUP PROCESS

TWO-STUDENT ROTATION

Facing direction
— —— — Student moveme:!l

Get acquainted - threat C;b é;) 6;)

reduction ; cg>
é;)
L2

Organize into one circle with

€
tie students facing the center (ja
3

C

of the circle. (Diag. #1) Ask @ QI))Q)
two students to rotate their chairs
so they will be facing each other.
o
Then, starting at this couple,

&
instruct the students to form into éfﬁ GE) Q;)
. *(\
@Y &
two-somes Iin the same manner as the é;} (;b

first couple. (Diag. #2) <59 QED
Ask the students to get acquainted with each other by asking questions
of each other. To start, some of the following questions might be
appropriate:

a. What i{s your name?

b. What do you most like to do?

c. What are some things you've done that you have enjoyed?

d. What about other people impresses you the most?
Adjust the time of the visit to the activity rate of the participants.
A very active group may use 2-5 minutes; a very inactive group may

use only 1 minute. ,,65945 -
e
K« N\

Designate a person in the outside circle

@ ﬁ@‘>® ©)

as a reference person. This person will
/ ¢® Y.

-

never change chairs during this activity. {

N
v, @)
All others will change chairs each time (Sb “;Qz; QED
N A
there 1s a move. Refer to diagram #3 to < \
>O

see how the movements are made.
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5. Continue as in item #4 until the participants return to their
original seats.
6. You might discuss with the participants the following:
a. What was most in;eresting to you of the things discussed?
b. What happened or what was discussed that did the most to
get you acquainted with the other person?

c. What else might you have discussed to allow you to

become better acquainted?
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B-3. Croup Dynamics (Three-Student Group)
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GROUP DYNAMICS

THREE-STUDENT GROUP

—-— —= —— Student movement
= — — — — communication flow

Group Process and Communication Skills Development
1. Objectives
A. Developing talking and listening skills for communication
B. Developing communication skills
(1) being interested in other people
(2) showing concern for other people's ideas
(3) using verbal and non-verbal clues
(4) using positive and negative responsecs <:§::
2. Students organize into three-somes. (Diag. #1) <:> <:>S%%)
QO
®
O O

0@ o
3. #1 from each group leaves the room. (Diag. #2)
ORC @@”——;’777
G- =)
o- - C
e 03 e

4. Read a story to #2 and #3. This story may be used or you may write
another. 'We understand schooi will be closed next week because of
an emergency in farm labor. Students will not be forced to work,
but school officials are going to check to sec how many students

show up for work. What do you plan to do next week?"
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GROUP DYNAMICS - SECOND DAY (CONTINULD)
5. Students who were outside rc¢-enter ¢he room.

6. Students who heard the story discues their plans. The one who

left the room (#1's) listens. (;) (2)

7. #1 of each group moves clockwise to 59 <:>'27<:> (E? <:>
the next group. (diag. #3) -‘\\ \\\\%i -~ CE)
U

= —
2 @
8. #1 tells what was discussed in the CS)
group fcom which he came, to #2 and,\\ g;) Zﬂ Ci/
A

#3. (Diag. #4) (:) (:)
) MO
@k(D ®,
9. Check to see how well the communications /E: v <:>
got through by having #2 repeat to the <:>

class what #1 said. (Diag. #5)

10 #3 of th f hich thi i <@®< C{\
. of the group from which this communi- <:> ~ 3
| <
cation originated verifies accuracy, “{ 71
%@)@ @->
completeness, etc. of the report. (Diag. #5) (:)
]

® ®
o0

11. Evaluation of experiences. <§D
12. Additional skills practices to improve three's communication.
13. The #1's will start the cunversation on "How to improve communication

skills". The #2 will tell #3 what #1 has discussed. Then #3 will
'check the accuracy of the report by responding ''yes, you are correct"
or "No you are wrong''. If #2 fails he must try again. Continue this

process until each student has had a chance to start the discussion.

~ A NG : N
-0 ¢ @ ¢ U9
v / v

O
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C~l. Self-Evgluation Worksheet
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CAREER EDUCATION PROGRAM - E.S5.B.A TITLE III
JUDS0ON JUNIOR HIGH SCHOOL

SELF EVALUATION

Besides obtaining information about caveers, occupations, and jobs and the training
they require, you need to consider yourself before you can make a decision as to
vhat kind of a career you should choose. It is very important to UNDERSTAND
YOURSELF as well as possible. How can you? The answers to two Questions would

be most helpful --

What do 1 nced to know sbout myself?
How do I find out?
Consider the following six areas:
1. Your achievements or accouplishments
2. Your intecrests
3. Your aptitudes
4. Your pérlonaltty
5. Your values
6. Your physical sssets or limitations
Appraise yourself in terms of these personal characteristics. Here are three ways.
1. Experience. The following check list i{s for your use in evaluating
yourself. It is not a teat, neither is it complete, but it does provide

a vay for you to get before yoursclf on one page some of your own ideas
about yourself.

2. Other peopnle's observation of you. Your parents, your classmstes, your
teachers, others can be very helpful in sharing their appraisal of you.

They may evaluats the record you have made. They may also tell you what
reaction thay have to you as a person. PFerhaps you will want to show
them your completed check list.

3. Vocationel tests or inventories. To aupplemant your school records and

to provids another basis for evaluating personul characteristics, there
are various kinds of tusts or invantories you can take. Ask your
counselor or instructor about them. You may wish to compare your
appraisal of yourself on the check list with other information.

Q
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SELF EVALUATION (CONTINUED) Page 2

WY ACUIEVENT'ITS

How wvell have 1’ Very ' t No Very No
donc_in: | well | well| Fair! Exp. ell | Wwell| Fair| Exp.
English & Lan- Student Govern-
grave ment
Social Studies j Name other
Science ; activities
Mathcmatics , Mechanigal Work
Music, art, & Office jobs
literature Selling jobs
Sports . Manual labor
MY INTERESTS
How well do I Very Very |No Very Very |[No
like: Much| Some| Little]Basis MuchjSome|Little|Basis
Science Serving People
athcmatics Persuading Peopl
PMusic, art, & Planning and
literature organizing
MY APTITUDES
How good am I Very No Very No
at: Good [Good |[Fair |Exp. Good| Good |Fair |Exp.
Forming montal Reading and
pictures writing
Sizing up a situa- Solving problems
tion quickly by reasoning
Using flgures & Speed & eccuracy
symbols in assembling
Speaking before Drawing and
[groups Painting

MY PERSONALITY

I believe that 1 am: Yes | No Yes | No
Well liked by most people One who treats others so their
Reparded as a "sales' type fcelings are not hurt
Able to accept criticism Bothered by fears that 1
and benefit by it won't succeed

ble to tackle tough problems One who does things well
‘:nd succeed and promptly even if I

don't like to do them
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SELF EVALUATION (CONTIMUED)

Page 3

MY VALUES

I I
How important don't don't
to me is Very|Some|Littlelknow Very|Some]Littie lknow
Money Holding Offices
Security Personal

appesrance

Home life Maintaining sten-
Service to dards cf psrsonsl
lothers conduct d

MY PHYSICAL ASSETS OR LIMITATIONS

I should consider the following physics!

vocation:
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C-2. Occupational Goals Worksheet
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CARETR EDUCATION PPOGRAM - ER.S.E.A. TITLE IIIX
SUDSGN JUWICR HIGH SCUOOL

OCCUPATIONAL GOALS WORKSHEET

Student's Name Date

The title of this unit i{s ''Self-Understanding'. You know a lot about yourself
already. You have probably had at least one smbition to 'be something when 1
grow up'. Maybe you have an embition now, or several of them. This {s one set
of understandings you ought to have; what your choice, or zoal, {s now.

Use these thought and memory seekers to help you recall, record, and write sbout
your occupational choice, or goal.

When I vas a little kid, I said to ~vself (and maybe to others), 'When I grow up,
I1'm going to be a:

s O & ’

or a . 1 temember the reason that dbeing a

sounded good; it was because

And the other things I wanted to be were because

Since then I have had other i{deas about what I would like to work at as an adult.
Some of them have been for short periods of time, and scme for longer periods.

Jodb Interested me because Length of Interest

I have thought about some jobs that look good, but I've decided against them as
teal possibilities because I would never be able to learn enough to do them; jobs
like

Job Reason I couldn't learn it

If I could be anything in the world, I would like to be a(n)
111-60
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CLCULas av v GLALE WORKSHEET (CONTINULD) Pnge ¢

Of all the people I have ever known or heard about, the one person I admire mos:
is:

becsuse

The most important job in the world, I think is

because

The job I reslly like end think that I could learn to do gnd be heppy with for all

of my adult working life is . This is my

"Occ.pational Goal (Choice)" because

I plan to attain it (to actually end up working at this kind of jodb) first in

Junior high school by

In senfor high school I will continue to prepare for it by

After my high school years I will

And vhiie I am working at my first full time job I wiii be preparing for future

chances to get better jobs in this line of work by

Q
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL

FIND YOUR OWN INTERESTS

Helpful Planning for the Future

NAME SEX GRADE AGE

1. Waat does the school record show? (Consider grades 7, 8 and 9)
A. Averagn grade in English , Math » Science , and in
Social Studies .

B. Two favorite school subjects and give average grade for each:

o -

1. Grade v 2. Grade____

11. School activities (sports, plays, club work, etc.) are important:

A. Pavorite School activity

1. It is interesting because

2. Major offices held, if any, in this organization

B. Another favorite school activity is

because it . Offfces held {n that

organization have been

C. Other school activities that would be nice to be a part of are:

I1XI. Three favorite hobbies outside of school are: 1.

2. 3.

Iv. The skill that I feel dest qualified to perform is
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FiliD YOUR OUN INTVRES™ (CONTINGED) Tare 2

V. 1ho'cnurnn of stwly or nperoial fraining that nppﬂuln woat to ma fa

Vi. I have baen told by my that I wae anpecially

good ac and

VII. VMcmbers of my fomily and/or friands have sugprestcd a career as

toms, end I fecl it would be

VIII. The work I would really like to do for & living {is

. Why?

IX. Menbers of my family who have dons this kind of work are

X. My parents urge me to coaplete at least yesrs of school.

XI. Their schooling consisted of grade school, -

end

XII. I have held part-time and/or summer jobs as 1.

2. 3.

I liked job number the best. Job number paid che
best. It seemed I was most uscful snd learmed the most on jod

number .

XIII. Reading:

A. My favorite newspaper f{s . The part 1 enjoy

most {e

B. 1he magazines I moat often read for plepsure are: 1.

2. end 3._ﬁ

C. The baok I most recently read for pleasure was

. That veas months ago.

XIV. The TV (or radio) progrera 1 prefer sre: 1.

2. 3.
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FIND YOUR OWN INTERESTS (CONTINUED)

CHECK THE APPROPRIATE COIUMN FOR THE FOLLOWING:

1.

2.
3.
4,

5.

13,
14.
15,
16.

17.

18,

19.

20.

Am I the type of person who can follow instructions to
the letter?

Do I nind being told how to do a certain thing?
Do I like doing a task exactly the same way each time?
Am I exact in the things I do?

Do I always remain calm when:

Taking a test in schoolf?

Having plans suddenly changed?
Losing an argument?

Losing something important?

. Participating in a sporting event?

< B-NeN-- B4

Do 1 state my ideas clesrly, verbally, and in writing?
Am I accurate in my oral and written work?

Do I enjoy writing?

Do I enjoy specaking?

Do I most enjoy working by myself?

Do I most enjoy working with others?

Do I prefer working outdoors?

Do 1 enjoy meeting new peopla?

Do I onjoy working with my hands?

Would I rather do roaonrch than ropair work?

When I take wmy [irat parmanont job, thae bogloning salacy
will ba more important than ponaihle future ralses,

Advancement, to mo, moana incroneing pay more than
atatun or nocianl accentabilicy.

Short hours and "good' vacationa have more appcal to me
than concern about sccurity and retircment.

Am I more concerned about what I think of myself than
of what others think of me?

Do I feel more challenged than threatened wnen
confronted with decisions and responsibility.

Does it seem important that the wife should hold a job out-
side the home in order to help the femily's standard of living|

~ Does having a job and family appeal to me?
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C-4. Habits and Attitudes that Antagonize
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CAREER EDUCATICN PROGRAM - E.S.L.A. TITLIE 111
JUDSON JUNTOR HIGH SCHCOL

HABITS AND ATTITUDES THAT ANTAGCHIZF

Student's Name Date: F:irst Check:

Secosd Check:,

Taird Chor'c:

The itcms on the attached page are besed on results of kFundreds of answers to the
question, '"What habits and attitudes cause you to dislike propie?"

Consicer each habit on thc attached 1list and check it on your form as "True" or
"False" 2s it applies to ycu. Columns are inciuded for future clieckings to
determine whether or not you ara projressing in ycur porsonality devalopment.
Be Honest! '

Item FIRST CHECK SECCND CHECK THIRD CHECK
Number Trua Falsn True PFaolse False

DD ~CYWN L WA e

e

PR EEEEET L
|
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CAKEER EDUCATION PROGPAM - E.S.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL

HABITS AND ATTITUDES THAT ANTAGONIZE (CONTINUED)  CHECK LIST Page 2

Item FIRST CHECK SECOND CHECK THIRD CHECK
Number True False Truz Falsge True False

40
41
42
43
44
45
46
47
48
49
50

[T
T
[THHTHTTH
M
[T

9/69
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WO~ W -~

12.
13.
14.
15,
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32,
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.

Pt pd et P

CAREER EDUCATION PROGRAM - E.S.E.A. TITLE 1lII
JUDSON JUNIOR HIGH SCHOOL

TESTS FOR HABITS AND ATTITUDES THAT ANTAGONIZE * Page 3

talk too loudly.

make audible sounds while eating or drinking.

use profanity when I am angry.

sometimes appear in public under the influence of alcohol.

pick my nose; I pick my teeth in public.

belch audibly in public.

put my feet up on tables and seats.

hawk (cough) up phlegm and spit it out publicly.

sneeze and cough in the presence of others, without covering my

mouth and nose with a handkerchief.

I
1

remain seated when talking to an elderly person who is standing.
rush through doors, into elevators, etc., without consideration

of the rights and feelings of others.

1

Pt e et P e e et e e e e et e e e e e e et et e e e e el e e e e e

am egotistic and conceited.

am convinced my opinions are usually the only correct ones.
am habitually too grouchy.

am the "cry baby'" type. I '"can't take it."

am too quick tempered.

feel that I am inferior to most people.

am too serious most of the time.

am too frivolous ana glaay.

am a typical "smart aleck,”" a "wise guy."

am narrow-minded and intolerant.

use foul language, ''gutter talk."

yamn audibly and visibly at lectures, in class, or in church.
am a habitual and confirmed gossiper.

am a liar. My word frequently cannot be relied on.
have a habit of tardiness.

am careless and frequently fail to speak to friende and acquaintances.
am frequently sarcastic.

am sometimes dishonest in little ways.

am rude and discourteous.

am usually selfish, thinking of myself first.

am a habitual borrower.

am careless of other people's property.

am stingy--a "tightwad."

talk too much.

am a human clam--don't talk enough.

am usually lacking in tact.

think practical jokes are great fun.

am mentally lazy.

habitually put things off.

am no good as a conversationalist.

am deceitful and tricky.

have nc sense of humor.
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TEST FUR HABITS AND ATTITUDES THAT ANTAGONIZE Page &

44, 1 have no ambition to succeed in.life.

45. 1 smoke to excess.

46. 1 drive carelessly.

47. I interrupt other people's conversations.

48. 1 have little nervous habits and mannerisms.

49. I frequently "pass the buck.” I am unwilling to sssume the responsibility

for my own acts.
50. I think religion is a "racket” and use every oprnrtunity to criticize
tue church.

*How to lmprove Your Personality, Third Edition, Newton & Green, McGraw-Hill
Pubhlishing Company.
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C-5. Self-Analysis Test, Vocabulary List,
and Scoring Directions
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Name

CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL

SELF-ANALYSIS TEST*

Date

Self-Analysis rating scale
Score each statement in the scale as follows:

6.

7'

9.

10.

11.

12.

Q
[ERJf:Bustncso Behavior, Third Edition, Allien R. Russon, South-Western
IS pyblishing Companvy.

(oAt I %

points -- (Always) -- excellent
points =-- (usually) -- good

points --  (sometimes) -- falir

point -- (rarely or never) -- poor

I am intelligent. I grasp instructions quickly and accurately.
1 comprehend directions instantly.

1 possess initiative. I attempt work beyond that required. I
volunteer contributions to class or school activity. I sm &
leader in extracurricular affairs.

I am reliable at all times; I do routine duties
I am reticent

I am dependable.
without being told; I am on hand when 1 am needed.
about confidential matters entrusted to me.

I sam punctual. I complete assignments on time and keep
appointments on time.

1 am obedient. I observe the rules of my school, of ny
employcr, and cof my community.

I cooperate with others. I work harmoniously in group
activities. I consider the intzrest of the group of paramount
importance.

I possess good judgment. I have good common scnse., I distinguiah
the important from the unimportant in class work. I consider all
phases of a situation before deciding on a course of conduct.
Others ask my opinions and advice.

I am tactful.
others.

I say and do the right thing when dealing with
I never give offense to others.

I am neat and clean. My person and attire are neat and clean.
I keep my siurroundings for which I am responsible neat and clean.

I display good taste in attire.
of taste.

My grooming is in the best

I have habits of good posture. When I walk, eit, or stand, I
create a favorable impression because of my bodily postures.

I speak well. The words 1 speak and my enunciation create a
favorsble impression.
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE II1
JUDSON JUNIOR HIGH SCHOOL

SELF-ANALYSIS TEST (CONTINUED) Page 2

13. 1 show consideration for others. In makinpg decisions, I om
mindful of the effect my future conduct will have on others.

14. 1 am well manncred. 1 show a refinement of manner and a naturasl
grace in my contact with others.

15. I am hecalthy. I am practicelly never ill.

16. I have tirecless energy. Even after a day's work, my energy
{8 not exhausted.

17. 1 am accurate. I get informatfion correctly. 1 keep records
properly in order.

18. I am gpeedy. 1 lose no time in doing my work. I get my work
done quickly.

19. I am honest. 1 do not tell falsehoods. 1 do not steal money,
time, supplies, or ideas.

20. I am adaptable. I turn from one task to another. I am not
confused by changes. I adjust myself to people, places, and
things.

21. I have a good memory. I remember the names of persons,
telephone numbers, addresses. 1 remember facts and incidents
that have a bearing on a question of the moment.

22. I am industrious. 1 am happy when I am busy. I find work to
do at all times.

23. I em loyal. 1 feel strongly the ties that bind me to ideals,
institutions, and to people, both those who depend upon me and
those upon whom I depend.

24. 1 have executive ability. I plan work with system and with
efficlency, and 1 assign tasks to others with understanding.
1 manage pcople, and they like to work for me.

25. 1 have businesslike attitudes. I realize the importance of
the work to be done. I am not a '"clock watcher." 1 rsalize
the value of time and the t-pOttnnco of giving a day's work
for a day's pay.

|

TOTAL SCORE
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Vocabulary List for Self-Analysis Test

intelligent

initiative

dependable

punctual

obedient

cooperative

tactful

good taste in attire

consideration

- — i ——

tireless energy

accurate

speedy

honest

adaptable

fudustrious

loyal

.

executive ability
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SELF-ANALYSIS TEST

Scoring Directions

Above 90 --- Excellent
80 to 89 --- Very good
70 to 79 --- Fair
60 to 69 --~ Poor

ltemeg marked 1 or 2 need york on them,
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE 1II
JUDSON JUNIOR HIGH SCHOOL

VALUES WORKSHEET

Student's Name Date

A value is a belief you nave that causes you to act the way you do. You make
rules for yourself because of your values, or you pick up rules that fit your
way of thinking. A value system is a group of values that you follow to get
through more complicated times. For example, you wear certain clothes to
school but other to a wedding or specisl event, making sure that colors go
together and checking other details to fit the occasion.

Here are some value situations. Make your decisions, then write the rule or
rules you have for yourself that you follow in these situations.

1, I am very hungry, I'm at a friend's house. I hate liver. At supper, his
mother puts liver on my plate along with servings of other food. I will

Rule(s) .

2. I'm walking down the sidewalk. I notice a spider running across in front
of me. Just as my next step will reach the patb nf the snider, 7

Rule(s) .

3. On the way out the door to go shopping, my folks tell me to have my room
cleaned up by the time they get back in a couple of hours. A TV program
I like will be on in A few minutes. As soon as the car leaves the drive-
way, 1

Rule(s) .

4, A bunch of kids atre telling stories about themselves that sound more like
bragging than fact. They all look at me as if it were my turn. I

Rule(s) .

5. I'm sitting at the show. A lady in front of me has on a hat that is getting
in my way. I

Rule(s) .
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10-

11.

12.

13,

VALUES WORKSHEET (CONTINUED) Page 2

1 am in the store. 1 see a person taking something off a shelf and
heading for the door. I

Rule(s) .

My math assignment is due after activity period, 15 minutes from now.
As I finally get started on it, I notice another student's paper with
all the problems worked out. I decide to

Rule(s) .
I have an old pair of tennis shoes and a new pair. Before going down
to the park to shoot baskets, I put on the pair.

Rule(s) .

In Career Education class I'm given a Values Worksheet. After reading
the first paragraph, I

Ruie(s) .

I walk into a class on the first day of school, the first one in the room.
1'11 get first pick of where I want to sit, so I walk to the
of the room &nd sit down.

Rule(s) .

I have 50¢. There's a MAD Magazine and some candy. Each costs 50¢. I
buy the .

Rule(s) .

Two kids are giving another kid a bad time. I know all three of them,=e80
I

Rule(s)

The class is boring, and so are the assignments. My folks. give me some
money for gond grades, I will probably

Rule(s) .
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14,

15,

l6.

17.

18.

19.

VALUES WORKSHEET (CONTINUED) ' Page 3

There's a purse on the road. An address and some money are in it, I'll

Rule(s)

We're having an argument. My friend, who is bigger than I am, is getting
pretty mad. I'm going to

Rule(s)

I'd 1ike to have some regular spending money, so I guess I'll go out and

Rule(s)

I'm getting close to the end of the assignment; just a couple more to go.
I°11 just

Rule(s)

I'm tired. It's late. I have to get up early tommorow. I look «t my
toothbrush and

Rule(s)

I'm sitting around at home. Nobody 48 arcund. I'm feeling real lazjy.
So I

Rule(s)

I'm sitting around at home. Nobody is around. I'm feeling real lazy.
Someone I know is walking by the house, so I'll

Rule(s)
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CAREER EDICATION PROCRAM - E.S,FE_A, TITLE 11T
JUDSON JUNIOR HIGH SCHOOL

WAETJEN SELF-CONCEPT SCALE

Student's Sex:
Name (Boy or Girl) Date

Instructions: These statements are to help you describe yourseif. Please
answer them as if you were describing yourself to yourself. Do not omit any
items!

Read each statement carefully; select one of the following responses, and uext
record the number below that represents that particulav response in the blank
space at the end of tnat statement.

Responses: Completely Mostly Partly True Mostly Completely
True True and False False
Partly False
Number: 5 4 3 2 1

Remember you are not trying to describe yourseif as others see you, but only as
you see yourself.

1. I am usually eager to go to class . . . . « « . + « ¢ ¢ 4 s 4 . s 0.
2. I never ask teachers to explain something again . . . . . . . . . .
3. I try to change when I know I am doing things wrong . . . . . . . .
4. I wish 1 did not give up as easily as I do . . . . . . « + . . . .
5. I get the required work done. . . . . . . « . . & ¢ ¢ o ¢ ¢« o« o o

6. I would rather do well than poerly in school.

7. Once in a while I put off until tomorrow what

[
]
=
[o]
c
-
.
.
[¢]
[ad
=]
o.
)
<

8. I become discouraged easily inschool . . . . . . . .+ + &+ + o
9. I give up easily in school work . « . . +. & ¢ ¢ o o ¢ ¢ ¢« 4 ¢ o o &
10. 1 do things without being told several times. . . . . . . . . . . .
11. I am satisfied to be Jjust what L am . . . . . . . . ¢+ « « « o + « &
12, I like school jobs which give me responsibility . . . . . . . . . .
13. 1 like to start work on new things. . . . . . . . . « . « +« . . . .
14. 1 cannot remember directions for doing things . . . . . . . . . . .
15. I dowell when 1 work alone . . . . . . ¢« ¢ ¢ ¢ & ¢ o o o o o o o &«

Q. I am satisfied with my ability to speak before class. . . . . . . .
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17.
18.
19.
20.
21.
22.
23,
24,
25.
26.
27,
28.
29.

30.

3l.
J2.
33.
34.
35.
36.
37.

38.

WAETJEN SELF-CONCEPT SCALE (CONTINUED)

1 am able to get my work done on time . . . . .

1 have difficulty deciding what to study. . . .

1 sometimes use unfair means to do my echool work

I do my share of school work . . . . . « ¢« & &
1 give up if I do not understand something. . .
I try to be careful about my work « « « « « . &
I get tense waen I am called on in class . . .
I make mistakes because I do not listen . . . .
I do things without thinking . . . . . . ¢« . .
1 have trouble deciding what is right . . . . .
1 find it hard to remember things . . . . . . .
I think clearly about school work . . « « « . &
1 cannot express my ideas in writing very well.

I can tell the difference between important and
things in a lesson

1 do poorly in tests and homewark « « « ¢ & o &
Ichangemy mind @ lot « ¢« « ¢« ¢« ¢ o ¢ o o o &
1 feel good about my school work . . « « & ¢« &
I do not understend what is going on in class .
I am as smart as I want toba . . « ¢« ¢« . o . o
I solve problems Qquite easily . . . . « « « . &
I can figure things out for myself. . . . . .

Good grades come easily tome . . . ¢« ¢« o ¢ o o

1 know the answer before the rest of the class.

unimportaent

I can usually see the sense in other's suggestions.

1 find it easy to get along with clasemates . . . .

1 enjoy being part of the class without taking the lead

I take an active part in group projects and activities

I try to »lay fair with my classmates . « . + « « o .« .
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WAETJEN SELF-CONCEPT SCALE (CONTINUED) Page

45. 1 try to unde: tand the other fellow's point of view. . . . .

46. 1 am an import.ut person to my classmates . . . . . . . . . . .
47. My classmates have no confidence inme. . . . . . . . . . . . .
48. 1 am not interested in what my classmates do . . . . . . . . .
49. 1 find it hard to talk with classmates. . . . . . . . . . . . .

50. 1 feel left out of things in class. . . + . + v v « & &« o o « &
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CAREER EDUCATION PROGRAM ~ E.S.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL -~ SALEM, OREGON

BUREAY OF EDUCATIONAL RESEARCH AND FIELD SERVICES
Univereity of Maryland

PROCEDURE FOR THE ANALYSIS OF THE SELF-CONCEYT AS A LEARNER SCALE

The Self-Concept as a Learner Scale, SCAL, is divided into four components
which constitute certain dimensions of one's self concept as a learner. Items
within each component are judged in terms of the way an adequate learner would
respond. These components are listed below as well as the numbers for the
items which are relevant to each.

MOTIVATION TASK ORIENTATION
Items Items
1 14
through through
13 26
PROBLEM SOLVING OR INTELLECTUAL ABILITY CLASS MEMBER
Items Items
27 40
through through
39 50

Each section is divided into positive and negutive statements which are
listed below in the appropriate sections.

Motivation Task Orientation
Positive ltemas Negative Items Positive ltems Negative Items
#1 # 2 #15 #14
3 4 16 18
5 8 17 19
6 9 20 21
7 11 22 23
10 24
12 25
13 26
Maximum Score= 65 Minimum Score= 13 Maximum Score= 65 MinimumScore= 13
111-84



Problem Solving Class Membership
Pogsitive ltems Negative Items Positive Items Negative ltems
#28 #27 #40 #47
30 29 41 48
333 31 42 49
36 32 43 50
37 34 44
38 35 45
39 46
Maximum score= 65 Minimum Score= 13 Maximum score= 55 Minimua score= 11

Scoring Procedure:

This procedure wa: arrived at by members of the Bureau of Educational
Research and Field Services, University of Maryland, and faculty of the
Institute for Child Study, University of Marwyland.

Positive items are given the same weight as the number which students
put in the Blands for these items. For example, if the student answers Item
No. 1 with a "5", a wéight of '"5" would be assigned to that item in the scoring
procedure. If the student answers item No. 1 with a "1", his score for that
item would be given a weight of "1". For negative statements, this proced-
ure would be reversed. For exemple, on negative items the scoring would be:

Possible Student Responses

to Item No. 2 Scoring Weight
s 1
4 2
3 3
2 4
1 5

On the Motivation section, the maximum possible score would be 65", and
the minimum score would be '"13". ™aximum and minimum scores are listed below
each main section.

Statistical Analysis

A recommended procedure for analyzing the above results would include use
of t-tests for distributions which are homogenseous in vari{ance. Homogeneity
of variance may be found by use of *he Bertlett's lest. In nonparametric
statistics are indicated in the analysis, either the Median Test or the
Maan-Whitney U Test may be used.

3/17/65/dd
3/8/67-- recut by Oregun State Department of Education Research Section
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C-8. Worksheet for My Self-Analysis Theme
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CAREER EDUCATION PROGRAM - E.S.E.A.

My likes

My dislikes

My favonrite
A. School
B. Other

My attitude

My attitude

My attitude

Things I do

Things I do

JUDSUN JUNIOR HIGH SCHOOL

MY SELF-ANALYSIS

activities

towards the school. Why?

tovards the community. Why?

towards my home. Why?

especially well,

pourly.
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D=1. Terms Used in World of Work
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TERMS USED iN WORLD OF WORK

D.0.T. . . . .Dictionary of Occupational Titles

World of Work. . . . . . All existing jub titles shown in the Dictionary of
Occupational Titles (D.0.T.)

Occupational analysis. . . . A process of (a) grouping relatzd jobs into
families of occupations, (b) identifying key occupations, (c¢) analyzing job
descriptions, (d) identifying perfurmance requirements in the key occupations.
Task analysis. . . . . A process of (a) determining and ranking tasks by

order of importance and (b) determining the akill and knowledge requirements
of the tasks.

Instructional analysis. . . . .A process of (a) grouping knowledges and skills,
(b) identifying expected behaviors, (c) organizing knowledge requirements,

(d) organizing classroowm activities, (e) determining scope and sequence.

Occupational cluster. . . . Kelated jobs grouped into 4 family of occupations.

Reiated occupations . . . . . Jobs in which 100 ur more persons are employed
in Oregon and which have basic similarities.

Key occupations. « « . Jobs with 250 or more employed and a five-year
expansion/replacement need of 100 more over a five-year period.

Jobs. . . . . On-th-job duties assiygned.

Uccupational cuncept. . . . . a generalized idea of performance requirements
common to most of the key occupations.

‘tasks. . . . . Job components common to a number ot occupations.

Knuwing or doing skills. . . . . Manipulative or knuwledge requirements tor
doing a job.

Instructional concepts. . . . . A generalized idea of the composite skills
and knowledge to be taught.

Levels of instruction. . . . . Scope and sequence fur traditional secondary
curriculum,
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D-2. How to Use the D.O.T.
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c.

F.

I.

I{I(r those in the 4th and Sth digits.)

CAREER CDUCATION PROCRAM - E.S.E.A. TITLE IIX
JUDSON CUNIOR HIGH SCHOOL

HOW TO USE THE D.O.T.

Look on page 214 of Volume II of the DOT. Pick one "ares of work" listed
there that interests you. What is 1t?

Betwecn pages 217 and 223 of Volume II, you will find listed alphabetically

the "area of work" you have selected. It will be subdivided into a number of

wore specific fields of work. List these subdivisions and the occupational
code number of each. ’

Which of these specific "fiolds of work" interests you most?

Netwecn pages 225 and 529 of Volume II, each of these specific “ficlde of
vork" arc discusscd in mora detail. What kind of information 1s {ncluded
on the specific field of work you have chosen to investigate?

Notice that the information you looked up in "D above includes a list of
specific occupational titles related to that field of work. Select one ot
these titles for further iuvestigation. Name this occupational title and
give {ts code number.

Now turn to Volume I of the DOT. Look up the cccupational title you
selected in "B'" above. Copy the entire definition.

Does the above definition tell which industries wmight employ workers of this
type? If not, try to figure it out for yourself by referring to the
"Industrial Index” on pages 637-63%, Volume II of the DOT. List one or
more industries employing this type of worker.

Now turn to pages 531-635, Volume II. Look up the industry you named in
"G'" above. 1Is the occupational title which you selected listed? Read the
list of other occupational titles listed under this industry to discover
vhat othe:s types of workers you would be working with {f you pursued this
occupation. Neme five.

Turn to page 1, Volume II, which gives the key to the numerical coding
systcm used to clasaify occupational titles. Using the occupational code
rumber for the job selected in D, interr et the meaning of each digit im
the code.

The iast three digits refer to the level of involvement required by that
occupation in relation to dsta (4th digit), people (5th digit), and things
(6th digit).

1. Does the occupation you selected and explained in "I" primarily
involve working with data? (If so, normally the 4th digit of
the code number should be at least as small, {f not smaller,
than those i{n the 5th and 6th digits.)

2. Docs it primerily involve working with pcople? (If so, normally
the 5th digit code numdber should be at lcast as sms'l, 1f not
smaller, than those in the 4th and 6th digits.)

3. Does it primsrily involve working with things? (If so, normally
\ the 6th digit code number should be as small, if not emaller, than
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HOW TO USE THE D.O.T. (CONTINUED) Page 2

K. Occupational information files in the Occupstidnal Guidance Handboak
rontain more information on this occupation. Material {s filed by
DOT code number. Find out what material is avsilable there and 1iat
the title and publisher of available materials.

L. Where else could you go for infotmation on this career?

M. '"Research Map for DOT'" shou}d be handed out at thia time. (See below)

RESEARCH MAP FOR THE DIOTIONARY OF OCCUPATIONAL TITLES (D.0.T.)

_——Your Interest

- |
/,/,r”’//’ h
L Industrial
Common Jcb Name Listing
. Volume I
\L Page 531
/
Alphabetical Listing /
Code Number
Volume 1 Work
Area
— e — Volume II
\ / Page 214
Job Description ~— 8
/ l
Occupational
Volunme II Worker
+ Category Page 1 Trait
. Division Group
+ Group + Qualification
. Training
- . Related Jobs
« Qther
Relation to
« DATA
. PEOPLE
. THINGS
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D-3. Worksheet to use with the D.O.T.
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III - JUDSON JUNIOR HIGH SCHOOL

NAME: DATE:

OBJECTIVE: The student will be better acquainted with the basic mechanics of the
DOT. The student will better nnderstand the relationship of the six digits to
the job title.

INSTRUCTIONS: VYou are to select any occupation from Volume I of the Dictionary
of Occupational Titles. Copy the job title and DOT number in the blanks provided.
Also, copy the number ip the.vertically positioned blanks. Use Volume II of the
DOT (pages 1-24) and copy the job description listed for the one, two and three
digit numbers given. Refer to Volume I of the DOT, P. XVIII for the information
regarding Data, People, and Things.

OCCUPATION: DOT NO.:
Data -
People -
Things =
OCCUPATION: I NO.:
Data =
People =
Things =
OCCUPATION: DOT NO.:
Data =

People =

"
P
[
P

!
0
-



D-4. Final Evaluation on the D.O.T.
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIGR HIGH SCHOOL

NAME : DATE:

Based on the student's knowledge of the DOT Occupational Categories and the
Data, People, and Things concept, the stulent is expected to identify and write
the occupational titles in the spaces provided.

Example:

DOT No. _842.781 Occupation DOT No. _(842.781) Occupation_ (Plasterer)

8§ = 8 = (Structural work occupations)
b = 4 = (Painting, plastering, water proofing,
. ad related occupations)
2 = 2 = (Plasterers and related occupations)
Data 7 = 7 = (no significant relationship)

People 8 8

(no significant relationship)
Things 1 = 1l = (precision working)

Using Volume II of the DOT, the student will identify the classification of the
one, two and three digit occupational groups.

Usirg Volume I, P. XVIII the student will determine the relationship of the
job to data, people, and things.

1. DOT No. 153.228 Occupation
1] =
5 =
=

Data 2 =

People 2 =

Things 8 =
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2. DOT No.

Data
People

Things

3. DOT No.

Data
People

Things

‘.' DOT “05

153,348

4

8

8

1

372.868

Data
People

Things

Occupar.aon

Page 2

Occupation

Occupation
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CARLELKR EDUCATIUN FPROGRAM - E.S5.E.A. TITLE I11
JUDSON JUNIOR HIGH SCHOOL

IN-DEPTH STUDY

NAME: JOB ANALYSIS

(Title)
DAl.

1. Brief History:

2. General duties:

3. Farnings: Starting -- maximum -- overtime)

4. Working conditions: hours (shifts), clothing, location, dangers

5. Education, training and abilities required:

6. Fringe benefits: vacation, insurance, retirement, breaks, profit sharing
7. Attractive features and disadvantages:

8. Chances for advancement:

9. Outlook for the future:

,
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E-2. Directious for In-depth Studies
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CAREER EDUCATION - E.S.E.A. TITLE 111
JUDSON JUNIOFR HIGH SCHOOUL

Use handouts for notes. Not to be handed in.
Be sure to get D.0.T. number.
Write vg in paragraph form. (9) Write in ink or type.
Get materi:l trum any source.
Include with your report any material you may have collected.
If possible include report of a personal interview.
Title page---your name, date, sclool, occupation title, D.O.T.

Hand in each report in a holder or pee-chee wheh completed.

Two in-depth studies due. May do more to raise your grade.

I11-101
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F~3. Classified Ads for Teen—agers
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CAREER EDUCATION PROGRAM

LETTER OF APPLICATION

On a separate sheet of paper write a letter of application for one of the
following jobs in Salem City Daily Newspaper.

STOCK CLERKS, $60 - $72. Trainees. 15 vears and older. No experience
nece~ ary. Acme Drug Cr., 717 Norti Main Street

BABISITTING and light housework. Care for two children, ages 3 and 5.
40 hours a week, $60. Mra. James Jon» , 729 Front "treet, S.E.

NURSE®S AIDES in nursing home. No experience necessary. Brown Nursing Home,
490 Rest Drive, S.

YARDWORK, $1.50 per hour. Minimum 30 hours per week. L.B. Smith, 490
Dogwood Drive, N.W.

LAUNDRY WORKERS. 15 years and older. $60 per week. No experience necessary.
Elite Laundry, 456 Main Street, S.

ATTENDANT at an amusement park. $70 per week. No experience necessary.
Afternoons and Evenings. Fun Park, 198 Lake Drive, N.W.

BZLLHOPS - BUSGIRLS - BUSBOYS. Mountain Resort Lotel. Salary $100 per
month plus room and board. Seven days a week, mornings free. Use of
recreational facilities. Skyline Resort, P.0. Box 37, Ca.p Sheridan, Oregon,
97444,

STAPLE THIS TO YOUR LETTER OF APPLICATION AND HAND IN.

II1~-103




F-4. Personal Data Sheet
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SAREER EDUCATION PROGRAM

PERSONAL DATA SHEET

NAME : AGE:
ADDRESS: WEIGHT:

BEIGHT:
TELEPHONE : HEALTH :
EDUCATION: ' : MARITAL STATUS:

SUBJECTS LIKED:

STUDENT ACTIVITIES:

SPECIAL SKILLS:

WORK EXPERIENCE:

REFERENCES :
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F-5. Application Blank

(Example of State Employment Office Application Form)
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Wherever you start your job hunting at a State Employment Service
office or at a company, one of the first things you will be asked to do is
fill out an application form. This feorm helps the empleoyer get to know you.

* Follow the directions on the form carefully.
* Fill it out neatly.

* Answer all the questions it asks so the person in charge will not
have to ask you to go back and finish it up.

Below is the application form used by the Stzte Employment Service.
If there are questions you cannot answer (for instance, if you have never
had a job before) leave that part blank.

This is just a practice form. If you are asked to fill out a form like
it when you go job hunting and you mess up the form what do you do? Ask
for another one. They will be glad to give it to you. The important thing
is to make sure the form you finally turn in is neat, complete, and easy to
read. This will make a good impression.
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F-7. When You Apply for a Job




CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL

WHEN YOU APPLY FOR A JOB

Do not apologize for your age. Emphasize ability and experience.

Know something abcut the firm, its products or its services before you go to apply.
Dress appropriately. Cleanliness, neatness, and good grooming are essential.
Assume an ailr of confidence but avoid cockiness.

Greet the employer or interviewer with respectful dignity, but in a cheerfully
optimistic manner.

Look your man straight in the eye and maintain your poise and self-control.

If inclined to be nervous or shaky and short of breath, breathe deeply, speak
deliberately, loud enough to be easily heard, and as clearly and distinctly as
you can.

Ask about a specific job or jobs. The folks who say they will do anything
probably can do nothing very well.

Answer questions in a straightforward way. Hedging is a danger signal to the
employer.

If given an opportunity, outline your training, experience, and interests
briefly.

Emphasize what you think you can contribute to the firm, avoiding any mention
of your need for work.

Leave the matter of wages, hours, and benefits for consideration after the job
has been offered to,ou. Chances are these will be explained without your asking.
Comply cheerfully with a request to fill out an application blank, to furnish
references, to take a physical examination or vocational test.

Leave promptly when the interview 1s over, with a good-natured, courteous
farewell.

Prior to the interview, make a list of your former employers, with names and
addresses, and terms of service.

List the names, addresses, and telephone numbers of those you intend to give as
references.

Have the above items in a readily accessible place.

Plan enough time s0 that you won't arrive at your appointment late and breathless.
Have clearly in mind what you think you have to offer an employer.

Be Courageous Be Persevering Be Sincere

AFTER YOU GET A JOB

Be on time every morning.

Be dependable. Your employer counts on you. Notify him at once 1f you cannot
report for work.

Be pleasant. Don't complain. Remember, you wanted the job.

Follow instructions. Accept responsibility. Work at a steady pace.

Get some recreation every day. Keep yourself physically fix.

PRESCRIPTION FOR PERSONAL SUCCESS

1. Start with cleanliness, neatness, and proper attire.

2. Watch your health. Get a physical checkup yearly.

3. iry to improve your personality (your facial expression, your attitudes,
, your friendly interest).

E
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4,
5.
6.
7.

9.
10'

2/70

PRESC«LPTIUN FGR PERSONAL SUCCESS (CONTINUED) Page 2

Lecarn how to get along with pecople.
Practice thinking things through. Take time for important decisions.
Know your goals, and ncver stop trying until you arrive.

Kecp an open mind, Hardening of the attitudes mey do you more harm than
hardening of the srteries.

Get rid of your feelings of inferiority. The world is inclined to take
you at your own evaluatien. Think positively, not negatively. Recognize
your limitations, but cultivate your abilities.

Control your emotions. One outburst of temper way cost you your job.
Cultivate a sense of humor. Be sble to laugh when the joke is on you.
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HERE ARE TEN STEPS wHICH WILL HELP YOU LAND A JOB IF YOU REALLY WANT ONE

1. Decide what you are looking for. It is a waster of time, bus fare, energy
and confidence not to know what kind of job you w~nt.

2. Recognize your limitations. Try to figure out why you lost your last job.
If the trouble was not economic or compulsory retirement, try to see how
your value to your last employ2r changed. Was it your fault and why?

3. 1f you have always been in one occupation and can still do the job, stay
in this class of occupations. But, if you suspect that you can no longer
handle the work or if opportunities have lessened in that field, begin to
think about other jobs.

How about your hobbies?

CAUTION! Never tell an employer you can do anything;
to him anything means nothing.

4. Enlist the help of your friends and relatives. Don't hesitate to use
them. Finding a job is too important to let false pride interfere.

3. Use all employment channels. Register with the State Employment Service.
Contact union officials. The more irons in the fire, the better your
prospects,

6. Use the newspaper. Not only the help-wanted column but the entire paper.
A news item about a new business or a business expansion may be a good lead.

7. Contact former employers. If your last history has been good, a recommendation
from that scurce will carry much weight.

8. Look for jobs in the outlying districts as well as downtown. You will have
less competition and consequently your chances are better.

9. Emphasize your experience and don't apologize for vour age. Make a good
appearance. Don't work too hard on trying to look young. Remember the thing
to sell is your experience. Never try to gain sympathy in an interview.
Employers are businessmen, not social workers - they must judge you on your
ability. Answer questions briefly and truthfully. Don't blow hard on
unrelated subjects or your own philosophy.

10. Use letters to gain an interview. Go to the library or ask your counselor
for samples of good job applications. Always highlight your strong points.
Point out what you know about the particular business. Don't address the
letter '"Gentlemen' but to some particular individual. Keep up a steady
letter-writing campaign. Write a few each day. Here are some facts a good
letter sh. 1ld cover: age, marital status, health, education, work history,
and references.

Be specific under the work history in regard to exact duties and level of
responsibility of your most recent and most important jobs.

Good letters can lead to good interviews
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SO MLLET L POTNTS. IN SR EEC YOURSELE TO_ AN EMPLOYER

THE PURSORAL INTERVILW WITH AN EMPLOYER:

1. 1 an appointment has been made with an employer, arrive on time.

2. feople or persons are never interested at first. You must int-rest them.

3. Keep 1in mind that you have something to give, not get. Have your services
tc sell and know what they are. Know how you can be of value to his firm.

4. State all facts and questions in such a manner that you get a (yes) answer.
If you can get an c¢wplover to think in a positive (yes) manner he will
tend to say yes Lo yonr reguest for a job.

5. Try to know what kind of an answer your question will bring. Think ahead
a bit and have an answer ready to any possible objection about not
enploying vou.

6. Never suggest anything negatlve about yourself. Do not dwell on your dis-

ability of what vou cannot do--but on what you can do.

Do not start making conversation by saying, "You don't want any more help,

do you?" or "I just happened to be going by and thcught I would stop in."

It weuld he more effective if you were to say, "'l made a special trip

down to see you because I would like to work here."

Watch the reaction of your words on the man you are talking to.

When you arrive for your interview: Ask for the person you are to see;

be calm and self-possessed; remain outside a private office until you

are asked to enter: show no impatience while you are waiting; be quiet

while waiting; make no attempt to read private material; don't slouch.

10. Introducc yourself. (Present a card of introduction 1f you have one.)

State briefly your reason for calling. Look at the person with whom you
are talking.

~J

O

11. Remain standing until you are asked to be seated. Do not lean on anything.

12. Sit comfortablv--hold your hands in your lap--try tc avoid signs of
nervousness--ict natural.

13. LLeave your ''wet fish'" handshake at home. Your handshake reveals character.

14. LLet the employer do must of the talking.

15. Do not attempt to argue or joke with the employer.

16. Smile now and then, whether you want to or not. It will not hurt.

17. Be sure the persons whose names you give for reference are willing to act
in that capacity.

18. Respect the right of the employer to interview other applicants before

making a decision.
19. if the emplover offers you 1 job, then discuss with him the kind of work

you are to do, hours you work, salary, other details which might influence
you in accepting or refusing the position.
20. wWhether vou get the job or not, say "Thank you, Mr. ", when you leav
21. Have wnrk experience and data, and references with you.
22, Write a thank you letter for the interview.

O
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BEST COPY AVAILABLE

SOME HELPFUL POLTS TN SELLTNG YOURSEEE TO AN EMIPLOYER (CONTINUED)

YOUR PERSONAL APPEARANCE BEFORE THE INTERVIEW:

1. Be sure your appearance is as attractive as you can make it. (Be con-
servative, not flashy.)

2. Skin--clean and clear.

3. Teeth--carefully cared for.

4, Hair--neatly and becomingly dressed. (Long sideburns are not acceptable,
goatees or other detracting conditions are in poor taste.)

5. Hands--nails clean.

6. Clothing--clean, free from spots, pressed and carefully repaired; cuffs,

collars, hankerchiefs and shoes clean. Drzess suitable for the work you
are applying for.

7. Jewelry--nothing gaudy or showy--aveid advertising pins and those showing
political or religious preference.
8. Be sure your breath is not foul, does not smell of liquor, garlic, etc.
*k Before you start out, take a good look in the mirror and see what you

think of the person you see there.

THINGS TO REMEMBER THE FIRST DAY ON THE JOB:

1. Be ahead of time.
2. Listen to all instructions carefully.
3. Keep mental notes of everything you are told to do. (Write some down.)
4. Be friendly tc all fellow employees.
5. Be careful not to monopolize fellow employees' duties.
6. Learn stock.
7. Watch fellow employees' methods of doing things.
8. Study everyone and everything.
9. Observe people's reactions to your methods of doing things.
10. Don't talk too much about yourself; be conservative, jat friendly.
11. Don't try to grasp everything at once; proceed slowly but thoroughly.
12. Be systematic in what you do. '
13, Don't be too familiar with department heads.
14, Watch results of your work; look for oppcrtunities to improve.
15. When you make a mistake, report it to the one in charge and learn how
to do it right.
16. Watch personal appearance.
17. Don't watch the clock.
18. Learn the organization rules and regulations.

19. Be enthusiastic about your work.

20. Don't ask unnecessary questions; think for yourself.

21. Be patient.

22. Watch your language. Don't try to become popular by telling ‘'questionable"”
stories or jokes.

23. At the end of the day, think over the things you learned to do well, check
on the mistakes made, think of the schedule of work ahead next day.

24, Keep busy, be promot after lunch, be alert, be cooperative.

25. Do not make suggestions for changing or improving a method of doing things

until you have been there long enough to understand the reasoning behind
the present method.
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F-9. Grooming for the Interview
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GROOMING FOR THE INTERVIEW

List some do's and don’'ts under each of the following headings for grooming
for the interview (for both boys and girls).

CLOTHING-

HAIR AND FACE-

HANDS-

SHOES-

HABITS THAT ANNOY-
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¥-10. Jobs for Boys and Girls age 14 and 15
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JOBS FOR BOYS AGED 14 - 15

Delivery boys for grocery stores,
markets, and dry cleaning stores.

Salesman, stock boys, wrappers,
and packers in retail stores.

Door-to door selling and delivering
newspapers, magazines and adver- -
tising circulars.

Clercial workers in business
offices.

Lawn mowers, domestic helpers and
baby sitters for families.

Caddies, attendants at amusement
parks and theaters and pin
setters on bowling alleys.

Garderers, nursery workers and
farm laborers (except on power
machines).

Restaurant and soda fountain
workers (but not where beer or
liquor is served and not as car-
hops).

Hotel workers and bath house
attendants.

Orderlies in hospitals,

Assistants at recreation centers.
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JOBS FOR GIRLS AGED 14 - 15

Salesgirls, stock girls, wrappers,
packers, and clerical workers in
retail stores.

Domestic service workers, mother's
helpers, and baby sitters in homes
and day nurseries.

Clerical workers in business offices.
Hotel workers, bath house attendants.
Nurse's aids in hospitals.

Receiving clerks in dry cleaning stores.
Restaurant and soda fountain workers
(but not where beer or liquor 1is ser-
ved and not as car-hops.).

Library attendants.

Attendants at amusement parks and
theaters.

Farm laborers.

Assistants at recreatjon centers.



F-11. Mental Alertness Test and Answers
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CAREER EDUCATION PROGRAM - E.5.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL

STUDENT'S NAME DATE

This test is one to determine how well, and how rapidly, you can follow
directions. Read the directians below and do exactly as they tell yau.

Work as rapidly as you can.

Start by placing the figure "4" in space #i which appears at the
right of this column, and the figure "1" in space #2. Then in
space #3 print the capital letter "b'". 1In space #4, write the
number of the middle answer space in this test. In space #5,
place the figure "6" and leave space #6 blank. If the fifth
word in the first line ends with “e", write the first letter of
that word in space #7; 1if it does not, write the last letter of
n,n

that word in space #7. Place an "x" in space #9 and place the

figure "9" in space #8. 1In space #10, print the 12th letter of
the alphabet,

If "x" comes after "y" in the alphabet, print the first letter of
the alphabet in space #l11; if not, leave the space blank. In
space #12 and space #13, interchange space numbers asigned to each
of these spaces. If '"w'" comes after 'u'", print the last letter of

the alphabet in space #11; if not, leave space #l1 blank.

If the answer to 1 times O is zero, write an '"x'" in space #15.

In space {116, write the first vowel which 1s repeated in this
sentence. Iun space #17, write the vowel most often used in this
sentence. If 7 x 8 is greater than 9 x 6, write the smaller num-
ber in space #18. If the difference between 1 and 8 is not the
same as the difference between 7 and 15, write "no" in space #19,

and zero in space #14; if it is the same, write an "x" in space
#19.

If there are less than 25 answer spaces in this test, write '"x"

in space #20:; if not, write "x" in space #21 and "4" in space
#20. 1f space #6 is blank, write "15 in it. If the answer in
space #12 is the same as the answer in space #4, write the same
answer in space #23; if it is not the same, write "7" in space

#23.

In space #22, write the number of the second answer space in waich
a letter of the alphabet appears. If the last letter of the tenth
word of the line above that is in between answer space 4 and
answer space 5 (that 1s, the line of typing that is between them)
is not "e", write '10" in space #24; if it 1is, leave the space
blauk. In space #25, print the next to the last letter of the
second work that begins with "s" in the line opposite answer space

#8.

SCORING: Average number right answers for 9th grade boys---11.2
Average number right answers for 9th grade girls---12.4
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F-12. Mental Reasoning Test
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIOR HIGH SCHOOL

HOW SMART ARE YOU?

NAME DATE

1. You go to bed at eight o'clock in the evening and set the alarm to get
up at nine in the morning. How many hours of sleep would this allow you?

2. Do they have a Fourth of July in England?

3. How many birthdays does the average man have?

4. Why can't a man living in Miami, Florida, be buried west of the Mississippi?
5. One month has 28 days. Of the remaining 11 months, how many have 30 days?

6. If you had only one match and entered a room where there was a lamp, 4n
vill heater, and some kindling wood, which would you light first?

7. How far can a dog run into the woods?

8. A farmer had 17 sheep; ali but 9 died. How many had he lefrt?

9. How many animals of each species did Moses take along on the Ark?
10. A woman gave & beggar 50 cents. The woman is the beggar's sister, but

the beggar is not the woman's brother. Why?

11. Is it legal in North Carolina for a man to marry his widow's sister?
12. How many men on a baseball team, and how many outs in each inning?
13. 1f a doctor gave you three plils and said to take onc every half hour,

how lecng would they last?

14, If you have two U.S. coins totaling 55 cents and one of the coins 1s not
a nickel, what are the two coins?

15. Take 2 apples from 3 apples. What do you have?
16. Two men play 5 games of chess, and each wins 5 games. How come?
17. A man said he found a coin marked 46 B.C. Is he lying or telling the truth?

18. There 1s a house with four southern exposures; there is a bear running
toward the house. What color is the bear?
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F-13. Test over Job Interviews
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YOUR JOB INTERVIEW

L. The things an interviewer looks for - briefly explain:
ability
attitude
pevsonality
promotability

2. A resume should contain the following two things:

1.
2.

3. Three things to do before going to the interview are:

4. Saying to the interviewer "I'm willing to do znything--," really means:

5. Three things to do at the interview are:
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F-14. Fifty Ways to Avo.d Being Hired
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23.
24.
25.
26.
27.
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29.
30.
31.
32.

CAREER EDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIGCR HIGH SCHOOL

FIFTY WAYS TO AVC1D BEING HIRED

Poor personal appearance.

Overbearing, overaggressive, conceited, superiority complext, "know-it-all".
Inability to express himself clearly--poor voice, diction, grammar.
Lack of planning for career--no purpose and goals.

Lack of interest and enthusiasm--passive,. indifferent.

Lack of confidence and poise, nervousness, ill at ease.
Failure to participate in activities.

Overemphasis on money--interested only in best dollar offer.
Poor scholastic record--just got by.

Unwilling to start at the bottom~-expects too much too soon.
Makes excuses, evasiveness, hedges on unfavorable factors in record.
Ba¥k-of ‘tagt. .

Lack of maturity.

Lack of courtesy--ill mannered.

Condemnation of past employers.

Lack of social understanding.

Marked dislikes for schoolwork.

Lack of vitality.

Fails to look interviewer in the eye.

Limp, fishy handshake.

Indecision.

Loafs during vacations--lakeside pleasures.

Unhappy married life.

Friction with parents.

Sloppy application blank.

Merely shopping around.

Wants job only for short time.

Little sense of humor.

Lack of knowledge of field of specialization.

Parents make decisions for him.

No interest !ia company or in industry.

Emphasis on whom he knows.

Unwillingness to go where we send him.

Cynical.

Low moral standards.

Lazy.

Intolerant, strong prejudices.

Narrow intereasts.

Spends too much time at motion pictures.

Poor handling of personal finances.

No interest in community activities.

Inability to take criticism.

Lack of appreciation of the value of experience.

Radical ideas.

Late to interview without good reason.

Never heard of company.

Failure to express appreciation for interviewer's time.
Asks no questions about the job.

High-pressure type.

Indefinite response to questions.
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CAREER EDUCATION PROGRAM - E.S.E.A. TITLE 111
JUDSON JUNIOR HIGH SCHOOL

"TEN EASY LESSONS" IN CONVERSATION

Name Date

It is all very well to say you should be able to converse with others with ease.
But such a statement is certain to bring the question "How?" The following will
tell you how; after that, you need only practice.

1. You must like people.

2. Don't talk too fast.
3. Learn to listen.
4. Avoid flat negatives.

5. Don't be backward.

6. Don't hold center stage too long.
7. Watch your eye contact.
8. Keep your statements positive.

9. Make yourself talk.

10. Avold laying down the law.
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F-16. Letter to Teenage Job Seeker
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CARLEKR LDUCATION PROGRAM - E.S.E.A. TITLE III
JUDSON JUNIOR HIGH 4CHOOL
4512 Joues Road, . k.
Salem, COregon 97302

LETTLR TO TEENACE JOB-SEEKER

DEAR TE=NAGER: Today you asked my for a job. From the look of your shoulders
as you walked out, I suspect you've been turned down before, and maybe you
believe by now that kids out of high school can't find work.

But, 1 hired a teenager today. You saw him. He was the one with polished
shoes and a nccktle. What was so special about him? No experience; nefther of
you had any. It was hils attitude that put him on the payroll instead of you.
Attitude, son. ATTITUDE. He wanted that job bad enough to shuck the leather
jacket, get a haircut, and look in the phone book to find out what this company
makes. He did his best tu impress me. That's where he edged you out.

You see, Teenager, people who hire people aren't "with'" a lot of things. We
know more about Bing than about Ringo, and we have some stone-age ideas about
who owes whom a living. Maybe that makes us prehistoric, but there's nothing
wrong with the checks we sign, and if you want one you'd better turn to our
wave length.

Ever hear of "empathy'? 1It's the trick of seeing the other fellow's side ot
things. 1 couldn't have cared less that you're behind in your car payments.
That's your problem. What 1 needed was someone who'd go out in the plant,
keep his eyes open, and work for me like he'd work for himself. If you have
even the vaguest idea of what I'm trying to say, let it show the next time you
ask for a job. You'll be head and shoulders over the rest.

Look: The only time jobs grew on trees was while most of the manpower was
wearing G.1.'s and pulling K.P. For all the rest of history you've had to
get a job like you get a girl. "Case" the situation, wear a clean shirt, and
try to appear reasonably willing.

Maybe jobs aren’'t as plentiful right now, but a lot of us can remember when
master craftsmen walked the streets. By comparison you don't know the

meanling of '"'scarce”.

You may not believe it, but all around you employers are looking for young men
smart enough to go after a job in the old-fashioned way. When they find one,

they can't wait to unload some of their worries on him.

For both our sakes, get eager, will you?
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CAREER EDUCATION PROZDAM - E.S.IZ.A. TITLW I11
JUDSON JUNICR 1754 SCHOOL
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THE FOUNDATION OF A SUCCESSTUL FUTURE

As the first block of your foundation you must have health. Without health no
one can be entirely successful.

The second block is character. Develop your character.

Your general education is the third block of your foundation. Keep your educational
reccrd clear.

The fouvrth block is citizenship. Are you a good citizen?

Next come your special interests and abflities. Are you finding and developing
them?

Ambition {is the spark plug of the human cngine-~the force that makes things
happen. Do you nced a ncw spark plug?

You may have special abilities and ambitions, but are you willing to work hard
to succeed? There is no short cut to success.

You should know yourself better than anyone else knows you. Get acquainted with
yourself.

The bigger the job the more training required. Are you planning to get that
training?

On top of this base you can place the stone of success, ccnfident that your

fc O ‘on ig well laid. Exemine your foundation, and never for one mowent
be-R | anyone who may try to tell you that you cannot achieve cuccess in this
COETETE today., 1II-131
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CAREER EDUCATION I'ROGRAM
CLASSROOM EVALUATION

On each of the units covered this semester, what was good about it and what
do you think should be changed, left, or added.

1. SELF-UNDERSTANDING (Kudar Interest Inventnryv, Waeljen sud other tests)

2. SCHOOL PLANNING (scheduling for high school)

3. ECONOMICS (stock market, check writing, budgeting)

4. STUDY OF DICTIONARY OF OCCUPATIONAL TITLES

5. IN-DEPTH STUDIES

6. LIFE CAREER GAME

7. HOW TO LOOK FOR A JOB - INTERVIEW - HOW T

)
~
3]
lod]
Y]
»
[
=}
&=

ADDITIONAL COMMENTS:
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Resource Materials
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WORLD OF WORK - E,.S.E.A. TITLE 111
JUDSON JUNIOR HIGH SCHOOL
4512 Jones Rd., S. E.
Salem, Oregon 97302

CAREER EDUCATION PROGRAM -~ RESOURCE MATERIALS

REFERENCE RroOYS:,

Career Opportunities by New York Life Insurance Company

Jobs in Your Future by Miriam Lee

Occupational Guidance, Unit 1-5 by Finney

Introduction to Vocations by Beam & Clary

Finding Your Orbit by Haldeman, Hof fman, Moore, Thomas

victicnary of Occupational Titles - Volumes I & 1I U.S. Dept. of Labor

A Supplement to the Dictionary of Occupational Titles U.S. Dept. of Labor
Occupational Outlook Handbook 1968-69 Edition U.S. Dept. of Labor

Series (18): What Job for Me McGraw-Hill Book Company

Technical & Vocation Training Opportunities in Oregon Oregon Board of Education
Lovejoy's Career & Vocational Schoo! Guide by Clarence E. Lovejoy
World of Work: Readings in Interpersonal Relationships McGraw-Hill Book Co.
SRA Kit - Occupational Handbooks

Architectural Catalog File - 1966

Guidance Booklets - Staff Manual & Curriculum Guides

Success & You ) Palmer Publications, Inc.
Life & You ) 3207 Highland ®r.
Work & You ) Easton, Pa. 18042

The Future & You )

FILMSTRIPS:
Guidance Associates Series: "Your Job Interview"
Harcourt, Brace & World "Preparing for Jobs in the 70's"
Pleasantville, N.Y. 10570 . "Getting & Keeping Your First Job"
McGraw-Hill Book Co., Text=Film Div. Series: '"T.V. Repairman'
330 W. 42nd st. "Gas Station Attendant"
New York, N. V. 10036 "Hospital Workers'

“Vending Mach. Routeman"

"Hairdresser"

o _"office Workers" e

Sterling Movies, U.S.A., Inc. "Adventure in Civil Engineering"

Central Booking Exchange
3 West 6hlst St.
New York, N. Y. 10023

Societv for Visual Education, Inc. Series: "Who Are You?"
1345 Diversey Parkway "What Do You Like to Do?"
Chicago, 111. 60614 "What is a .Job?"

"Jhat are Job Families?"
"What Good ts School?"

ermmm f s e mee % e - — - —— i A - i e 1 o i . om e ————— ———— e ——— e —
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CARLER EDVCATION PEOGRAM - RESOURCE MATERIALS (Continuced)

ACADFEMIC GAMES:

Western Publishing Co., Inc., School & Library Dept. "Democracy"
150 Parish Jr. "Life Career"
Wayne, New Jersey 07470

—— i —— - —— > ——

Academic Sanes assoc., Inc. "Trade & Develop"
35C5 N. Charles Sr.
Baltimore, Md. 21218

O
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WORLD OF WORK - E.S.E.A. TITLE 111
JUDSON JUNIOR HIGH SCiOOL
4512 Jones Rd., S. E.
Salem, Oregon 97302

CAREER EDUCATION PROGRAM - RESOURCE MATERIALS

FILMS:

The following films have been used. They are on occupations and subjects
related to the cuurse. Those suitable for a specific unit are so indicated.

Ford Motor Company "Dynamic Diagnosis''

Film Library "Auto Mechanic & Technician"
The American Road "A Car is Born"

Dearborn, Michigan 48121 "Listen, Listen"

"No Matgin for Crror"

Sterling Movies, U.S.A., Inc. "Tommy Looks at Careers--Chemistry"
Central Booking Cachange "Good Hand--Good Eye"

43 West 6l1lst St.

New York, N.Y. 10023

Uregon Medical Association "“Horisuvss Unlimited"
2164 Southwest Park Place
Portland, Oregon 97205

United States Steel Corp. "According to Webester"
San Francisco Film Distribution Center ''Unisphere: Biggest World on Earth"
120 Montgomery St. "Modern Steel Making"

San Francisco, California 94106

Bureau of Labor, Apprentice Division "Bridge to Skills"
115 Labor & Industries Building “Skills to Progress"
Salem, Oregon 97310

Oregon State Local Employment Office "How to Apply for a Job"
675 Union, N. L.
Salem, Uregon

Restaurants of Oregon Assoc. "Where o We Go From Here?"
1228 S.W. Morrison St.
Portland, Oregon 97205

Modern Talking Pictures Service "Good Looks Here and Now" (Grooming) Unit 8
c/o Photo Sound Companyv "Dialogue with a Young Man' (Selling)

1205 North 45th St. "The Carmakers' (Auto Repair)

Seattle, Washinguon "Light Turns It On" (Interior Deccrating)

"The Noble Breed" (Firemen)

“The Thin Blue Line" (Policemen)

“Anatomy of a Road' (Highway Construction)
"Lifetime on Wheels'" (Trucking Industry)
"Your Career in Agriculture"

"Three~Ten From Texas' (Laying Pipeline)
"Conquering the Sea" (Underseas Research)
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FILMS {(Continued)

"Market in Motion' (Stock Investment)

"What Makes Us Tick" (Stock Investment)

"Working Dollars" (Credit)

"Main Street, U.S.A." (Economics)

"Missi.n U.S.A." (Economics)

"Credit"

"Impulse '90" (Credit Card Buying)

"Yan Pz {lLe Doctor" (Osteopathy)

"Horizons Unlimited" (Medicine and Allied F

"A Story With No End'" (Medfcal Research)

“"Anatomy ot a Road" (Highway Engineer)

"Thinking of You" (Greeting Card Industry)

"That the People Shall Know' (Journalism)

"The Common Denominator" (Use of Hand Tools

"Precision Tool Makirg & Machining'" (Tool
and Die Making)

"Paint Science and Technology' (Painters)

"Centuries of Integrity" (Manufacturing Pip
and Fittings)

"Auto Mechanic: 'It's for You'' (Mechanic)

"Occupation--Auto Mechanic' (Mechanic)

"The Strongest Link" (Trucking)

"The Challenge nf Racing" (Racing Machines)

"Formula Vee--Such Stuff as Dreams Are Made
(Auto Racing)

"A Trip from Chicago'" (Future Transportation

"At Home 2001" (Future Homes)

Unit
ilnit
Unit
Unit
Unit
Unit
Unit
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